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Summary  

This report builds on the work of the DIETS1 Network in which the partners through visiting 
each other learned a great deal about how student dietitians were trained and assessed on 
placement.  Over the three-year period of the first Network there was an increase in 
capabilities, capacity and recognition of the importance of setting standards across Europe 
for this very important period of the first cycle education. The second network the EU funded 
Thematic Network ‘Dietitians ensuring education, teaching and professional quality (DIETS2) 
builds on this foundation.  This report presents the outcome of the work of the work package 
Supporting Work based/ Placement Learning.  This work package has produced significant 
information about diversifying work placements for dietetic students and the quality 
measures that need to be implemented to ensure that the education and practice is fit for 
purpose and of high value.  The future nutritional health of Europe will depend significantly 
on the role dietitians will play in a variety of workplace settings and this report outlines the 
steps that the profession are making to ensure this happens. 
 

 
DIETS Network Coordinator 

February 2014 

 

 

 

 

 

 

 

 

 

 

 

 

“Erasmus networks are designed to promote European co-operation and innovation in 

specific thematic areas of particular importance to higher education in a European context.  

In this way, they contribute to enhancing quality, defining and developing a European 

dimension within a given academic discipline, study area, or furthering innovation and good 

practice on other aspects of higher education development.  This is achieved by means of 

co-operation within the network between higher education institutions, university faculties 

and departments.  Co-operation should also involve academic and other associations, 

learned societies, enterprises, and professional bodies, other partners of socio-economic 

importance in the public or private sector and, where appropriate, student organisations.  All 

networks should bring together an appropriate range of relevant stakeholders concerned.  

Co-operation within networks is expected to lead to outcomes which will have a lasting and 

widespread impact on higher education institutions across Europe in the field concerned”. 
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1.0 Background  

The European Federation of Associations of Dietitians, being conscious of the need to 

improve the quality and the diversify of practice placements or work based learning made 

the Taormina Resolution in 2007 in which they said 

To enhance the education and practice of dietitians across Europe there should be: 

1. A benchmark for teachers of dietetics and quality indicators for practice education 

2. European Dietetic Competences and prioritise Lifelong Learning 

3. A common language by defining technical terms for practice education 

(Taormina Resolution, EFAD 2007) 

Quality indicators for practice placement/work based learning are clearly essential if the 

student is to achieve a meaningful experience resulting in quality learning.  This report 

begins the process of exploring quality standards and creates a data base that can be used 

across Europe to build those standards. 

 

The data base however needs to be set in a context of previous work undertaken in this area 

by DIETS1 (2006-09) and also by EFAD.  During the DIETS1 project work was completed on 

assessment of student progress on placement and this is reproduced below from Report 2: 

which shows that there is diversity in the assessment process.  During the visits in 2008-09, 

only 25 of the 31 Partners answered a question about the total practice placement 

assessment (Figure 8).  Only 19 (79%) of the 25 Partners responding to this question 

reported that more than 90% of the practice placement was assessed.  However, they also 

reported that mostly practice placement teachers (94%, n=29) do the assessment of 

students (Figure 10), but in more than half (58%, n=18) practice teachers and HEI staff do 

this together.  This has implications for training the assessors so that a quality approach can 

be assured especially if placements are to take place out with the more traditional 

professional areas for dietitians. 

 

Figure 8 The participation of HEI and or practical placement teacher in student 

assessment (2008 and 2009) 
 

Evaluation of student performance 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 

Student observed performing the activity by practice placement teacher 

Student observed performing the activity by a lecturer from HEI 

Student observed performing the activity by both 

Student questioned/assessed by practice placement teacher 

Student questioned/assessed by a lecturer on return to HEI 

Student questioned/assessed by both 

Student's reflections/report assessed by practice placement teacher 

Student's reflections/report assessed by lecturer from HEI 

Student's reflections/report assessed by both 

Patients asked to report on their interaction with student 

Dietitians and/or other staff at the practice placement asked to evaluate 

Compare performance to a validated list of criteria (checklist) 
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Figure 10 Who does the assessment from the 2008 and 2009 visits? 
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As a result of the work completed for DIETS1 18 standards for practice placement for 

dietetic students was drawn up and adopted by EFAD in 2010.  Pertinent extracts from the 

“European Dietetic Practice Placement Standards” (EFAD,2010) are reproduced below:  

Under the broad heading of ‘Responsibilities of Partners’, Standards 7 - 9 of Good Practice 

in Placement are therefore: 

7 Both parties will agree on the responsibilities of each other with respect to achieving 

a quality student learning experience.  

8 Information, support and guidance materials should be available and drawn-up by the 

practice placement partners and awarding institutions in consultation. 

9 Early warning systems of potential difficulties with the placement opportunity or 

student progress must be clearly articulated. 

 

Under the broad heading of ‘Practice Placement Partners’, Standards 13 & 14 of Good 

Practice in Placement are therefore: 

13 The awarding institution should provide clear guidance for the practice placement 

partner on procedures for monitoring and reporting at the end of the placement. 

14 The awarding institution should provide appropriate support and training for the 

teachers and supervisors. 

 

The purpose of diversifying placements, as discussed in the Interim Report from Work 

Package 1 (WP1) “Map of placements for dietitians in Europe”, is to enable the dietitian and 

the student of dietetics to experience more enterprising placements which will prepare the 

workforce better to meet the demands of Europe 2020 and the Lisbon Strategy.  It is for this 

purpose that The DIETS2 Thematic Network has a complementary aim to which will be 

explored by WP1: identify how Higher Education can support high quality practice 

placement/work based learning; propose new methods & implementation 
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2.0 Aims and objectives of the Work Package 

 

The aims of this work package were to: 

 identify how Higher Education can support high quality practice placement/work 

based learning; propose new methods & implementation; 

 describe, analyse and compare work based/placement  learning opportunities (eg 

food industry/private enterprise) to diversify dietetic education (contribute to 

European innovation & research); 

 develop pedagogic standards for practice teachers to improve the quality of the 

learning environment (Roskilde Declaration, EFAD 2003). 

 

The objectives were to:  

 map current diversity of practice placement/work based learning opportunities and 

supporting infrastructure (eg guidelines, teacher preparation) used by dietetic higher 

education; 

 analyse practice placement/work based learning data and prepare pedagogic 

standards/ guidelines, also drawing on best practice from other professions; 

 propose/develop support materials to inform practice placement/work based teachers 

to improve quality of learning experiences in public and private enterprises; 

 make a database of courses/modules which will be used or developed to support a 

high quality learning experience. 

 

 

3.0 Quality assurance 
 

To ensure on time and high quality deliverables, a strategy (Del 1.1) and several audits ( Del 

1.3, 1.6, 1.8) had to be reported to work package 7 ‘ Assuring Project Quality’ during the 

course of the whole project. These documents can be consulted on the DIETS2 website 

(intranet): DIETS2 work packages/completed deliverables/WP1. 

 

Additionally, external evaluators were asked to review some of deliverables that have been 
realised by the WP1 members. It concerns the database for placement teachers (Del 1.4) 
and the guide to best practice (Del 1.5). The respective feedback can be found in the 
Appendices, namely Appendix 7 and Appendix 9.  
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4.0 Map of placements for dietitians in Europe (Del 1.2) 
 

Description of deliverable 1.2: 

The workgroup will formulate a questionnaire, pilot and then convert to an online form.  A call 

will be made for completion of the survey from Higher Education Institutions (HEIs) that are 

partners and others from other networks.  A call for good practice papers and guides to be 

placed on the website for partners.   The results of the mapping will be discussed and 

analysed ready for reporting as publication for a European journal. 

 

Outcomes of deliverable 1.2: 

a) a paper was written and accepted for publication in a journal (See Appendix 1) and a 

second paper has been written for submission to a journal (See Appendix 2). 

b) a presentation was made at the 6th DIETS conference in Slovenia 2012 (See 

Appendix 3)  

 

 

4.1 Introduction 

The significance of practice-based learning in dietetics cannot be underestimated, since 

dietetics is a highly applied science. In 2010 the European Federation of Associations of 

Dietitians (EFAD, 2010) published the “European Practice Placement Standards for 

Dietetics”, which should be used across Europe to ensure high quality learning experience 

on placement. DIETS (Dietitians Improving Education Training Standards) and this work 

package in particular has been focusing on describing all areas of practice placements for 

dietitians across Europe and promoting innovative and high quality practice placements in 

order to prepare the dietetic workforce to meet the demands of Europe 2020 (WHO, 2011). 

 

 

4.2 Aims 

 To map the current structure of practice placements identified in different HEIs across 

Europe, assess their diversity. 

 To review the status of practice placement preparation by academic institutions 

(HEIs).  In particular, quality and type of supporting documents and/or courses were 

evaluated.  

 

 

4.3 Methods 

 

An on-line questionnaire (See Appendix 4) was devised to provide information on the 

diversity of placements used by Higher Education Institutions (HEIs) teaching dietetic 

students.  

 

The questionnaire was formulated using a focus group method in which dietitians from 

across Europe, meeting as a workshop, identified placement opportunities. The 
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questionnaire was converted to an online form using Lime Survey (SID 75837: Mapping 

Student Placement and their quality). Partners of DIETS2 (n=67) representing institutions 

that organise placements were invited to complete the questionnaire. 
 
The survey consisted of two sections; 

Firstly, demographic information of the participants was asked.  

Section 1 identified the diversity of placements with respect to four sub-sets based on the 

three main domains of the profession practice (EFAD, 2005); ‘clinical’ (public hospital, 

private clinic and/or nursing home), ‘health education and social care’ (such as local health 

centre, doctor practice/ health promotion/ schools, kindergarten/ local council and public 

health, government department, non-governmental agency), ‘catering’ (such as hospital and 

nursing home, school, restaurant) and ‘others’ (eg (food) industry, research, army). 

Section 2 identified the supporting documents of HEI’s for students and placement teachers 

and the use of Quality Standards.  

As part of the legal framework of the Thematic Network, partners agreed to contribute to its 

development and share knowledge and practices.  External ethical approval was therefore 

not sought and the completion of the questionnaire and provision of data was taken as 

agreement to share information. 

The analysis of data was through EXCEL and SPSS (version 17.0). Descriptive statistics 

were presented in this paper. Categorical variables were recorded as percentages. 

Continuous or discrete variables were displayed as mean and standard deviation (SD), in 

case of normally distributed data, or by using median and interquartile range (IQR), if 

assumption of normality was not met.   

 

 

4.5  Results 

 

4.5.1 Mapping diversity of practice placements 

 

A response rate of 41 out of 67 (61%) was achieved representing 21 countries in Europe (37 

Higher Education Institutes (HEI), 3 National Dietetic Associations and one HEI that does not 

yet teach dietetics).  Two NDAs completed the questionnaire on behalf of an HEI and two 

(one NDA and one HEI) reported that they did not undertake any activity involving student 

dietetics and were removed.  In total 39 responses were analysed from 19 countries. 

Table 1 presents the number of placements reported in each country compared to those 

reported in 2009 (de Looy et al, 2010).  It can be seen that some countries use a greater 

diversity of practice based learning locations than others ranging between 0 and 11.  
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Table 1 Reported number of placements per responding country 

Country (number 
responding per 
country) 

Number of different placements 
reported  
2011 

Overall duration in weeks of 
placement 

 
2011 (current 
study) 

 
2009 (reported  
previously)

1,2 

 

2011 (current 
study) 

2009 (reported 
previously)

1
 

Netherlands (3) 11 4 20 20 

Portugal (3) 9 4 30 30 

Belgium (6)  
Czech Rep (1) France 
(2)  
Greece (2) 

8 

4 
- 
3 
4 

16 
3
 

- 
18.5 
25 

20 
2 
20 
20 

Spain (6) 5 5 16 
4
 10 

Austria (2) Hungary 
(1)  
Israel (1) 
Sweden (3) 

4 

3 
3 
- 
3 

29 
21 
16 
9 

24 
16-30 
- 
40 

Lithuania (2) 
Ireland(1) 

3 
1 
3 

-
 
26 

50 
31 

Luxembourg (1) 
Slovak Rep (1) UK (1) 2 

- 
1 
1 

18 
32 
28 

- 
40 
30 

Iceland (1) 1 - - - 

Liechtenstein 
5
 (1)  - - - - 

Finland (1) 0 3 20 24 
1 de Looy et al (2010); up to five placement locations were offered in the Questionnaire 
2 represent mean weeks of those responding  
3 5 out of 6 HEIs provided information about duration 
4 In process of change in a new system 
5 Liechtenstein didn’t organise any practice placement at the time of the study 2011. 
 

Figure 1 gives an overview of all types and frequencies of placement locations reported. It 

was decided to group placements into four locations. The actual placement locations 

reported most frequently were within ‘Health, Education and Social Care settings’ (28%). 

The second most frequently used location was ‘clinical’ (27%) where placements within the 

‘public hospital’ provided 59.3% of the practice based learning. In the catering location, 

hospitals and nursing homes (56.4%) were the most used placements.  A wide range of 

‘other’ placement locations were also recorded. 
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Figure 1. The overall diversity of practice placements locations recorded by 
respondents (n=39).  

 
 

Figure 2 shows the frequency of use of location sub-categories.  A third of the sample (33%) 

used all four sub-sets, while four responders (out of 39 -10%-) reported using only one 

practice placement setting. The most frequently reported location was clinical, used by 33 

out of 39 (84.6%) responders of the sample. All of the participants selected “clinical” location 

place students in public hospital (table 2), where half of which (17 partners) use exclusively 

public hospital from the different clinical sub-settings (data not shown). 

The most frequent combination of settings used was “Clinical” and “Health, Education and 

Social Care” location, participating in any pattern of more than two settings, whereas 

category of “other locations” were always participating at least in a combination of three 

settings (Data not shown). 
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Figure 2. Placements provided in different locations/settings. 

 

 

Table 2 shows that Public Hospitals are the most predominant selection for both the clinical 

and the catering locations.  

Table 2. Selection Frequency of each single subtype of placement 

Location of the placement 
Respondents indicating they use this location 

Yes No No answer 

Clinical setting 
       
Public Hospitals 33 (85%) 2 (5%)  4 (10%) 

Private Clinics   9 (22%) 2 (5%) 28 (72%) 

Nursing Homes 13 (33%) 2 (5%) 24 (61%) 

Health, Education and social care      

Local health centre/ doctor practice 13 (33%) 2 (5%) 24 (61%) 

Health promotion 15 (39%) 2 (5%) 22 (56%) 

Schools/Kindergarten 12 (31%) 2 (5%) 25 (64%) 

Local council/ Public Health/Government 
department/Non-Governmental Agencies 
(Charities) 

13 (33%) 2 (5%) 24 (62%) 

Catering  
      
Hospital/Nursing homes 22 (56%) 2 (5%) 15 (38%) 

School/Restaurant (private or public) 16 (41%) 2 (5%) 21 (54%) 

Other 
      

Food  Industry 14 (36%) 2 (5%) 23 (59%) 

Private industry eg Human Resources   3 (8%) 2 (5%) 34 (87%) 

Army/Navy/Air force   3 (8%) 2 (5%) 34 (87%) 
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Health institutes   8 (20%) 2 (5%) 29 (74%) 

Research institutes   7 (18%) 2 (5%) 30 (77%) 

Freelance dietitians 10 (26%) 2 (5%) 27 (69%) 
Other, such as supermarket chains, consumer 
association, pharmacies and shops selling dietary 
products, nutrition magazines and food inspection 

10 (26%) 2 (5%) 27 (69%) 

 
The other placements within any of the four sub-sets were used less often as placements for 

pre-qualifying dietetic students; private industry (x3), armed forces (x3) and research 

establishments only used by 7 HEIs.  

The majority of responders organise their practice placement at the end of academic 

curriculum (data not shown).  

Some HEIs reported that they offer the opportunity to their students to choose the placement 

environment. Seven HEIs/NDAs (18%) offer a number of alternative placements for the 

whole period of practice placement and eleven (28%) of responders provide the option to 

select a placement location from an approved list. Nevertheless, 23% of the sample reported 

no choice of placement location, while the rest of the participants either they don’t provide 

any relative information or they don’t organise practice placement at all (Data not shown). 

Lack of diversity of locations for placements could result in a narrow focus and preparation 

for future professional work. However the HEI may well provide a programme of study in 

which the graduate specialises in a particular field of dietetics. 

Figure 3 summarises the opportunities offered to students to experience different placement 

locations and shows that 25 out of 34 (73.5 %) responders include more than one location 

and make this a mandatory rotation. 

 

Figure 3. Organisation of rotation between different setting/subsetting in practice 
placement. 
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Different programs place their students in each placement for different lengths of time as 

shown in Table 3. The aggregate duration of practice placement provided by the sample is 

19 weeks with Inter Quartile Range (IQR) 13 to 27. The public hospital placement has a 

median of 14 weeks (IQR, 8.5 to 22) which is the longest period spent in any of the 

placements while the shortest median duration belongs to education field in Schools or 

Kindergarten (“Schools/Kindergarten”) with 2 weeks as a median and IQR 2 to 4 weeks.  

Table 3. Maximum duration of practice placement according to location (in weeks) 

 Location of placement 
 

Number of 
responses 

Weeks in placement location 

min max median IQR * 

Clinical setting 
 

     

Public Hospitals (29) 4.0 30.0 14.0 8.5 - 22.0 

Private Clinics (7) 2.0 30.0 9.0 4.0 - 24.0 

Nursing Homes (11) 2.0 30.0 7.0 2.0 - 20.0 

Overall weeks in a Clinical setting (47) 2.0 30.0 12.0 7.0 – 20.0 

Health, Education and social care 
 

     

Local health centre/ doctor practice (10) 1.0 24.0 7.5 3.5 - 20.0 

Health promotion (12) 1.0 24.0 5.0 2.5 - 7.8 

Schools/Kindergarten (7) 2.0 8.0 2.0 2.0 - 4.0 

Local council/ Public Health/Government 
department/Nongovermental Agencies 
(Charities) 

(10) 1.0 20.0 6.0 3.5 - 8.5 

Overall weeks in social services (39) 1.0 24.0 5.0 2.0 – 8.0 

Catering 
 

     

Hospital/Nursing homes (18) 1.0 24.0 5.5 3.8 - 10.3 

School/Restaurant (private or public) (12) 1.0 20.0 4.0 2.1 - 7.5 

Overall weeks in catering (30) 1.0 24.0 4.5 2.9 – 8.5 

Other 
 

     

Food  Industry (10) 1.0 24.0 4.0 2.8 - 10.5 

Private industry eg Human Resources (2) 7.0 12.0 (9.5) * 

Army/Navy/Air force (2) 6.0 12.0 (9.0) * 

Health institutes (6) 1.0 24.0 9.5 4.8 - 21.0 

Research institutes (5) 4.0 24.0 7.0 5.0 - 18.0 

Freelance dietitians (7) 2.0 24.0 7.0 4.0 - 20.0 

Overall weeks in other/alternative practice 
placements 

(32) 1.0 24.0 7.0 4.0 – 12.0 

*Interquartile range has not been calculated where the placement is reported by less than 5. 
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4.5.2 Self-report on adherence to the EDPP Standards, EFAD, 2010 

The majority of HEIs (26 out of 39 or 67%) reported that they have checked the EDPP 

Standards with their documents.  

Figure 4. Self-report on adherence to EFAD Standards (%) 

 

More in detail, quality assessment of practice placement is summarized in table 4. Some of 

these results are highlighted as follows: 71.8% of the responders claim that the learning 

outcomes of practice placements are clear. The HEI is responsible for the academic 

standards and quality of all placements in 76.9% of HEIs. 64.1% of HEIs have policies, 

standards and procedures to test and approve practice placements and to monitor their 

ongoing quality of delivery of learning. 76.9% of HEIs reported that practice placements have 

a formal agreement regarding roles and responsibilities, including termination of an 

agreement. In 71.8% of HEIs, information, support and guidance materials are available and 

drawn up and/or agreed by the practice placement partners and HEIs.  

 

Table 4. Quality assessment of practice placement 

  Yes % (n) No % (n) N/A %(n) 

Learning outcomes are efficiently set. 79.5 (31) 17.9 (7) 2.6 (1) 

The learning outcomes are clear and published for all. 71.8 (28) 23.1 (9) 5.1 (2) 

Learning outcomes are assessed where they are taught. 66.7 (26) 30.8 (12) 2.6 (1) 

The HEI is responsible for standards and quality. 76.9 (30) 20.5 (8) 2.5 (1) 

The HEI has standards to assess and monitor practice 

placement. 
64.1 (25) 30.8 (12) 5.1 (2) 

The practice placement has a formal agreement. 76.9 (30) 18.0 (7) 5.1 (2) 

Information and guidance material agreed by both partners 

is provided 
71.8 (28) 25.6 (10) 2.6 (1) 

Students are prepared by HEIs to demonstrate lifelong 

learning whilst on practice placement 
71.8 (28) 23.1 (9) 5.1 (2) 

Clear procedures for problem handling. 71.8 (28) 25.6 (10) 2.6 (1) 
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HEIs provide clear guidance for evaluation of students’ 

progress. 
74.4 (29) 23.1 (9) 2.6 (1) 

Students can give feedback. 84.6 (33) 12.8 (5) 2.6 (1) 

 

Concerning the quality assessment of supervisors (Table 5), the HEI provides support and 

training for the teachers and supervisors in 43.6% of HEIs. Staff development is monitored 

and reviewed to reassure its competence to teach students in 48.7% of HEIs. Moreover, 

76.9% of HEIs accepted that together with their practice placement partners, they succeed in 

making the role, responsibilities and entitlements clear to the students while on their practice 

placement.  

Table 5. Quality assessment of institutional staff and supervisors 

  Yes % (n) No % (n) N/A % (n) 

The HEI provides support and training.  43.6 (17) 51.3 (20) 5.1 (2) 

Encouragement to undertake staff development.  53.8 (21) 41.0 (16) 2.6 (1) 

Staff development is monitored and reviewed. 48.7 (19) 48.5 (19) 2.6 (1) 

Both partners make practice placement role and 

responsibilities clear to the student. 
76.9 (30) 20.5 (8) 2.6 (1) 

Regular planned meetings between partners. 64.1 (25) 33.3 (13) 2.6 (1) 

The results of the monitoring and evaluation are available for 

all partners.  
46.2 (18) 46.2 (18) 7.7 (3) 

 

4.5.3 Self-report on different documents according to the type of placement 

The following figure shows that almost half (47%) of HEIs have different documentation 

according to the type of placement.  

Figure 5. Different documents according to the type of placement (%) 
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4.5.4 Collection of supporting documents 

Only 17 out of 39 (43.6%) partners who answered the questionnaire provided (uploaded or 

sent) the accompanied documents. Therefore, a repeated request of documentations’ took 

place.  

37 partners (out of 67) responded to this request, however only 10 participants completed 

the questionnaire and provided effectively their supporting documents. The provided 

information was classified into categories according to Practice Placement Standards and 

quantified with respect to the adherence to these standards. Due to language problems, only 

documents from 16 HEIs were evaluated. The results of this objective evaluation are 

presented in Chapter 9 (Del 1.5):Table 2, page 41. 

 

 

4.6 Discussion 

 

The survey provided an extensive list of locations where dietetic students may be placed.  

Further it demonstrated that diversity, method of selecting the placement location and the 

length of practice placement varies between countries.  This could be a result of a narrow 

focus on employment of the dietitian in each country.  But it is the contention of this paper 

that new, novel and diverse placement locations will enable the qualifying dietitian to 

contribute more and meet the multidisciplinary and multidimensional roles required by EU 

Health 2020.  Higher Education has an important role investing more in securing high quality 

learning placements and ensuring that the learning environment is able to deliver dietetic 

practitioners for the new healthcare and work environments.  

 

Three years after the publication of the European Dietetic Practice Placement Standards 

(EFAD, 2010), which were the result of an evidence based approach taken in 2009, this 

study enabled to look at the implementation or evidence that those standards are being 

currently used in the education of dietitians.  According to the questionnaire results, most 

HEIs claim that they are responsible for the academic standards of all placements and they 

enter an official agreement based on defined roles and responsibilities in each placement 

with an associated partner. However a smaller proportion of HEIs retain established policies 

and standards in order to assess, approve and monitor the ongoing quality of a practice 

placement. Less than half HEIs provide training for teachers and supervisors. According to 

Middleton et al (2003), up to 50 – 60% of HEIs provided their practice placement teachers 

with courses to enable them to learn more about teaching at a level appropriate for higher 

education. Encouragingly, a high rate of HEIs gives the opportunity to the students to 

provide feedback of practice placement in order to turn it to advantage and improve its 

quality.  
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5.0 Database for placement teachers (Del 1.4) 
 

Description of deliverable 1.4: 

A call will be made to all the HEIs and through other Networks for training materials and 

courses that are used to prepare practice placement teachers for assessment and teaching 

in a work place environment.  Pedagogic practices will be identified and analyzed.  The 

information will be posted as database on the website and disseminated for example as 

conference papers and publications to placement supervisors in practice/industry/NGOs and 

others. 

 

Outcomes of deliverable 1.4: 

a) a ‘database for placement teachers’ on the DIETS2 website open to all accessing the 

intranet of the website.  Materials are in English or the language of the original 

country. (See Appendix 5) 

b) a printed guide to placements and their quality in Europe; analysis of the database 

materials (See separate document, Del 1.5) 

c) a presentation at the 6th DIETS2 conference in Slovenia, 2012 (See Appendix 3) and 

at the 7th DIETS2 conference in Italy, 2013 (Appendix 6) 

 

 

5.1 Introduction 

 
The DIETS network aims at an intense interaction between professional dietitians in the field 

and teachers in the higher education institutes, as well as exchange of information, best 

practise and expertise within these professions. The ultimate goal is thereby to support the 

profession of dietitian as well as the education towards dietitian (DIETS2, 2010). The 

development of a database with supporting material for the practice placement supports the 

exchange of information and best practice to enable dietitians in both higher education and 

those teaching students to learn from each other.  

 

 

5.2 Aims 

 

 To map currently used supporting infrastructure (eg guidelines, teacher preparation) by 

dietetic higher education . 

 

 To develop a database with supporting materials (eg guidelines, evaluation forms, 

marketing information) for practice placements which will be used for supporting high 

quality learning experience.  

 

 

5.3 Methods 

 

5.3.1 Database frame 

Different types of databases have been consulted to be inspired and to develop this 

particular database. The type of placements and the diversity of documents were taken into 
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account as major items of this database. To be able to collect data on a ‘continuous’ basis 

during the entire period of the project, the DIETS2 partner number was used as the 

identification number within the database. An overview of partners and respective 

documents has been made into a  Guide which is published separately  and has also been 

added to the database as a manual for use of the database.  

 

5.3.2 Database content 

A call was made to all Higher Education Institutions (HEI’s) who are partner of DIETS2 or 

associations, if HEI’s did not represent a partner-country. When developing a questionnaire 

to map student placement in Europe (Del 1.2), a deliverable prior to the database, the 

opportunity was taken to develop an additional section of the survey that aimed at the 

collection of supporting documents of the placements (See Chapter 7.0, Appendix 4: Section 

B of the questionnaire): 

 

Please check the website for documents you uploaded for sharing OR upload your documents 

www.thematicnetworkdietetics.eu 
 

 

At the DIETS-conferences in Slovenia 2012 and Italy 2013 (See respective boxes below), 

results of the database were presented and a call has been sent out to collect as many 

supporting documents as possible: 

 

DIETS 6th conference in Slovenia 2012: 

 
 

 

 

 

 

 

http://www.thematicnetworkdietetics.eu/
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DIETS 7th conference in Italy 2013: 

 

 

After the conference in 2012, a 2-monthly reminder was sent by the work package to the 

respective key contacts until the end of the project (See invitation in box below).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dear colleagues, 
 

On behalf of DIETS2 Workgroup “Work Package 1 Supporting work based /placement learning” I send 
you a reminder with following request : 
Our work package is mapping the diversity of placements and because we want to develop adatabase 
with documents that Universities and University colleges use for support of practice 
placements.Out of this information we want to select best practices and preparepedagogic 
standards to support a high quality learning experience. 
All these data can be very useful for you in your pursuit of 'good practices'. 
 

During the DIETS2 conference in Slovenië Sofie Joossens presented the first results of this enquiry. 
The response rate of partners is 58% : 39 partners send us their supporting documents. You can find 
more details about our the presentation on the website of Diets, Diets sixth conference, Presentations 
27 th October, “Report from WP1”. 
 

If you do not organize practice placement, please inform me about that. 
 

If you organize practice placement I invite you to continue reading: 
I would like to ask you to send me any kind of supporting documents your HEI provides to the 
students, the work placements trainers or the academic staff concerning the practice 
placement. We will upload them on the website of DIETS2 and incorporate the documents in our 
database frame. 
Possible documents can be: 

        tools (documents) for assessment, 

        guidelines for practice placement trainers and/or students, 

        assignments for students, 
        courses for practice placement trainers, 

        … 

The documents may be in your home language; if you have any document in English, it would be 
great. Even when you think about changing or adapting your documents in the  
(near) future, send us the 'old' documents anyway. They can be useful for other partners. 
The database with supporting documents can be consulted on the website later on. 
 

Can you send me the documents please ? 
 

In case you have already sent your documents, please let me know. 
  
Thank you very much in advance, 
 
Kind regards, 
On behalf of WP1 'Supporting Work based/Placement Learning', 
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5.3.3 Access to the database 

It concerns documents of the HEI that are used to support the practice placement teacher. 

These documents are not final, on the contrary, they evolve over time to meet the changes 

due to changes in curricula, standards for education, types of practice placements, criteria 

and/or law within an institutes/region/country,…. Upload of newer documents was asked via 

the online questionnaire and has been encouraged during the whole period of the project.  

Additionally, to ensure the HEI’s that these documents are not published on public parts of 

the website, this database is only accessible after member login on the DIETS2 website. 

Since the DIETS2 website will be part of the EFAD website in the future, an informed 

consent was asked of all participating HEI’s. 

 

 

5.4 Results 

 

5.4.1 To develop a database with supporting materials 

A database has been established and 37 Higher Education Institutes (HEI) provided data 

which is filed on the DIETS2 website (www.thematicnetworkdietetics.eu). (Appendix 5)   

a) Supporting documents per HEI partner : 

 
 
 
 
 
 
 
 
 
 

http://www.thematicnetworkdietetics.eu/
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b) Supporting documents of one partner: 

 
 
This represented a response rate of 37out of 62 HEIs in the DIETS2 Network or 60% 

response.  It concerns the following partners: P1, 7, 8, 9, 10, 11, 16, 20, 27, 29, 33, 34, 38, 

40, 44, 45,  47, 48, 50, 51, 55, 59, 61, 65, 68, 71, 74, 92, 93, 95, 96, 97, 99, 101 and 3 

additional partners without number. Supporting documents consisted of syllabi and general 

guidelines for students and/or mentors, specific learning outcomes, final and interim 

evaluation forms of students and documentation for students that are going abroad. 

Documents may differ according to the type of placements such as clinical and catering work 

placement. A summary of the documents can be consulted in Table 1: Summary of 

Database Documents (See next page). 

 

5.4.2 Sustainability of database and its access 

To comply with data protection HEIs and others posting materials were asked to give 

consent for access.  The following email was sent to all those posting materials:  

 

 

 

 

 

 

 

 

 

 

 

 

 

.

REMINDER : DIETS2-WP1: no reply implies your consent for your practice 
placement documents 
Dear DIETS-partner, 
 

As mentioned in July, we sincerely thank you for your collaboration by sharing your 
documents with DIETS 2, WorkPackage 1 (Supporting Work based/Placement Learning). 

Hereby we are able to develop a Database for placement teachers which includes your 

training materials, courses and other tools that are used to prepare placement teachers for 
assessment and teaching in a work placement environment. Now, the database is only 

available for registered DIETS2 partners. For accessing the database, DIETS2 partners must 

go to the interim page:http://www.thematicnetworkdietetics.eu/frames.asp and 

click Folders - Database for placement teachers 
 

In the future, The DIETS-website will be incorporated in the EFAD-website. If 
you agree that your documents can be consulted in this new place, no reply by 30th of 

September 2013, implies your consent to do so.  

  
Thank you very much for your collaboration! 

  
On behalf of WP1 'Supporting Work based/Placement Learning', 
Sofie Joossens 

https://webmail.khleuven.be/owa/redir.aspx?C=Mj5BKGzlekO7qRUOY3wtxyIhoeE29dAISGzvbkQ3aMOqqoUsBMNAHZIVcKUnirZMcXpR4xPonyw.&URL=http%3a%2f%2fwww.thematicnetworkdietetics.eu%2fframes.asp
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Table 1: SUMMARY of Database Documents: 

HEI/University Title document Content Nbr 
pages 

Language 

P1 Plymouth - 
UK 

Checklist Approval Dietetic Practice 
Placements 

Criteria for selection of PP 7 EN 

 Placement B (Building = year 2) Learning 
Outcomes 

General aims, learning outcomes 4 EN 

 Placement C (Consolidation = year 3) 
Learning Outcomes 

General aims, learning outcomes, learning outcomes 4 EN 

 Placement A (Awareness = year 1) 

Learning Outcomes 

General aims, learning outcomes s, learning outcomes 2 EN 

 B Assessment Tool 4 Assessment document of placement B : Working with groups 3 EN 

 B Assessment Tool 3 Assessment document of placement B : Evaluating 
information & interventions 

3 EN 

 B Assessment Tool 2 Assessment document of placement B : 
Communication skills 

3 EN 

 B Assessment Tool 1 Assessment document of placement B : 
Collecting and recording information 

3 EN 

 Competencies National competences & HOF major competences  - 
Professional products  

3 EN 

 Assessment guidelines Main principles to aim for in developing an assessment 
system 

2 EN 

 Placement handbook 2012-13 Guidebook PP students :  
-general guidelines,  
-methods assessment & documents,  
- portfolio,  
- role& assistance of student & practice educators,  
- support of students & practice educators   

68 EN 

P7, 8, 
9,10,11,40, 95 
HEI Flanders 

Belgium 

Standardized assessment form for all HEI’s 
Flanders 2012-13 

Evaluation form for Clinical, Preventive and Administrative PP  8 EN 

P7 Thomas 

More Kempen - 
Belgium 

Training manual Practice Placement 

Trainers 

Practice Placement guidebook Clinical, Catering, Choice 

placement (Public health,  
-general rules 
-general information 
- method of assessment 
- assessment document 

35 NL 
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 Training manual Students Training manual Clinical, Catering, Choice placement 
- general information 
- portfolio, assignments 

- role of student, PP trainer, supporting teacher 
- method of assessment 
- assessment documents 
 

42 NL 

 Training manual Practice Placement 

Teachers (Practice Placement abroad)  

Training manual mentors Clinical, Catering, Choice 

placement 
- general rules 

- general information 
- portfolio, assignments 
- role of student, PP trainer, supporting teacher 
- method of assessment 
- assessment documents 

 

24 EN 

P8 Catholic 
University 
College Ghent - 
Belgium 

Evaluatie stagementor Evaluation of the student by the practical trainer coach 2 EN 

 Evaluatie stageleider Evaluation of the student by practical trainer supervisor 2 EN 

 Stagegids  Training Manual Clinical, Catering, Public health 

- General information 
- General rules, contract 
- Method Assessment 

- Role of mentor and supervisor 
- Portfolio & assignments 
-  

23 NL 

P10 Erasmus 
HEI, Brussels, 
Belgium 

Beoordeling van de stage Assessment form practice placement general -  3 NL 

 Evaluatieformulier docent stage Interim assessment form clinical placement  2 NL 

P11 University 

College Ghent, 
Belgium 

Evaluatieformulier gevalstudies Assessment form case study during clinical practice 

placement 

2 NL 

 Stage-evaluatieformulier Assessment form practice clinical placement 3 NL 

 Zelfevaluatie document Self reflection document 3 NL 

 Richtlijnen Grootkeuken en hygiëne stage Guidelines catering Practice placement 

- Aims 
- Planning activities 

7 NL 
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- Portfolio & assignments 
-  

 Vision on internship Final qualifications, legal bounderies, points, choice PP, 
objectives, coaching, assessment 

4 EN 

 Checklist individueel advies  Checklist individual counseling : criteria assessment 7 NL 

 Evaluatieformulier individueel advies Assessment form individual counseling  3 NL 

 Bevraging studenten stageplaats Evaluation students quality practice placement 2 NL 

 Checklist groepsadvies Checklist group counseling : criteria assessment 3 NL 

 Evaluatieformulier groepsadvies Assessment form group counseling 2 NL 

 Leidraad gevalstudie Guidelines casestudy : step plan 5 NL 

 Checklist gevalstudie Checklist casestudy : criteria assessment 5 NL 

 Richtlijnen reflectieverslag Guidelines reflection report 1 NL 

 Evaluatieformulier stageverslag Assessment form portfolio  4 NL 

 Evaluatieformulier stageverslag VDK2 
observeerbaar gedrag 

Assessment form portfolio BA year 2 – observable attitudes 
(performance indicators) 

6 NL 

 Assessment form students practical 

placement 

Assessment form Catering Management 2 EN 

 Assessment form case study Assessment form case study 1-2-3 2 EN 

 Assessment form Work place report Assessment form Work place report (portfolio) 2 EN 

 Checklist interview Checklist interview –criteria verbal dietary recall 2 EN 

 Guidelines case study Guidelines case study  including dietary recall : step plan 2 EN 

 Assessment form practical placement 
 

Final evaluation of knowledge and insight, skills, behaviour. 3 EN 

P16 Czech 
Association of 
Nurses/Section 
of Nutrition and 
Nutritional care 

Smlouva TN SA Student 2012 Contract practical placement between school and practice 
placement 
 

3 CS 

 Smlouva TN VS Student 2012 Contract practical placement between school and student 
 

3 CS 

 Smlouva zahrani  Contract of mutual cooperation 4 CS and EN 

 Zahranicni Procedure about administration before practice placement  1 CS 

P20 Charité – 

Universtätsmed
izin Berlin, 
Germany 

Berlin Fo Vereinbarung Contract HEI- Practice Placement 1 DE 

 Auftrag Beratung Content of , tasks during practical training. Area : nutritional 

and dietary advice  

4 DE 

 Auftrag Geriatrie Vivantes Content of , tasks during practical training. Area : geriatrics 6 DE 

 Auftrag Beratung nach NCP 2012 Content of , tasks during practical training  : Intervention 6 DE 
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Nutrition  

 Auftrag Diät gemeinschaftsverplegung Content of , tasks during practical training : catering - 

dietetics 

4 DE 

 Auftrag Kokü gemeinschaftsverplegung Content of , tasks during practical training : catering – 
cooking techniques 

3 DE 

 Nachweisblatt Diätetik 2010 Record sheet PP Dietetics 2010 1 DE 

 Nachweisblatt Koch-Kü 2010 Record sheet PP Cooking techniques 2010 1 DE 

P27 Instituto 
Politéchnico de 
Bragança, 

Portugal 

Grelha Avaliaçao o Tutor Estagio I Evaluation of the tutor, first year practice placement, 
assessment criteria 

1 PT 

 Grelha Avaliaçao do Orientador Estagio III Assessment of student, third year practice placement, 
assessment criteria 

1 PT 

 Grelha Avaliaçao do Orientador Estagio II Assessment of student, third year practice placement, 
assessment criteria 

1 PT 

 Grelha Avaliaçao do Orientador Estagio I Assessment of student, third year practice placement, 
assessment criteria 

1 PT 

 Pedagogical Guide Practice learning third 
year 

Aims, regulation of practice operations, functions and duties 
of all assigned : students, host institutions, supervisor, tutor 

and school 

14 EN 

 Practice placement assessment tool Assessment of student, with photo, 2007-2008 2 PT 

P33 Joanneum 

University of 
Applied 

Sciences, 
Austria 

Praktikumsbeurteiling 2012 Assessment Clinical placement 6 DE 

 Allgemeine Richtlinien Praktikum Guidelines for practical placement 3 DE 

 Diatologischer Prozess 2011 Assessment of Dietetic intervention 5 DE 

 Kompetenzerwerb Self evaluation acquisition of competences 4 DE 

 Praktikumleitfaden Manual Practical placement 
- Number of hours and ECTS of 5 different Internship 

periods 
- Content  

- Assessment 
- Instructions internship 
- Basic activities student (?) Grundsätze 
- Competences student 
- Description dietetic intervention 
- Content of different levels of practice placement 

15 DE 

P34 University Assessment Clinical placement  Assessment form 3 EN 
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of San Pablo, 
Madrid, Spain 

 Cuaderno de practicas en Oficinas de 
Farmacia 2011-2012 

Guidelines practice placement : 
- Objectives 
- Methodology 
- Instructions content Portfolio 
- Thesis 
- Assessment – self evaluation 

17 ES 

 Practicum Cuaderno Guidelines Clinical placement 2011-2012 
- Instructions content portfolio 

- Thesis 
- Evaluation 

6 ES 

 Evaluacion practicum en investigacion Assessment document for research placement 2 ES 

 Evaluacion practicas- escuela de hosteleria Assessment document for catering placement (1) 2 ES 

 Evaluacion practicas - deporte Assessment document for sport nutritional education  2 ES 

 Evaluacion practicas – cattering 2 Assessment document for catering placement (2) 2 ES 

 Evaluacion practicas - cattering Assessment document for catering placement (3) 2 ES 

 Evaluacion practicas hospitalarias Assessment document for Clinical placement 2 ES 

 Evaluacion practicas obesidad Assessment document for nutritional intervention obesity  2 ES 

P38 University 
Institute of 
technology 

Lille, France 

Grille Evaluation mémoire 2007 Assessment thesis during practice placement 2 FR 

 Assessment form practical placement Assessment form for final industrial placement or project 2 EN 

 Imprimé info stage Diet 2007-2008 Guidelines for practice placement in hospital, catering, 
prevention : 
- General information 
- Guidelines assessment and assignments/thesis 
- Assessment form thesis and practice placement 

 

14 FR 

 Stage hospiJL2011 : “Fiche d’évaluation de 
stage en milieu hospitalier” 

Assessment form for clinical placement 2 FR 

P40 University 

College Plantijn 

Antwerp, 
Belgium 

Stagevademecum 12-13 VD Plantijn 

Belgium 

Training manual : 

- General information education program 

- Guidelines PP : aims, basic competencies for clinical 
& catering (in hospital/ food industry) PP 

- Contract university-PP-student 
- Guidelines for practice placement trainer 
- Guidelines Assessment and assignments 
- Assessment documents food industry, clinical 

55 NL 
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placement in hospital / home, prevention, clinical 
placement. 

Assignments students 

P 44 Higher 
Technological 
Education 
Institution of 
Thessaloniki 

School of Food, 
Greece  

Odigos 2011 : “οδηγός  πρακτικής άσκησης” Guidelines practical placements 20 EL 

P45 Harakopio 
University, 
Greece 

ΕΝΤΥΠΟ ΑΞΙΟΛΟΓΗΣΗΣ ΦΟΙΤΗΤΗ 2011 - 
2012 

- Student evaluation form 1 EL 

 Plan Nutritional Assessment Harakopio Nutritional assessment and nutritional care plan 3 EN 

 Assessment checklist Harakopio Assessment checklist Clinical Placement 1 EN 

P47 University 
of Pécs, 

Hungary 

Hungarian Feedback Document PPTrainer uses to give feedback to the student 
during Clinical Placement 

1 HU 

P48 
Semmelweiss 
University, 
Hungary 

Catering unit public catering internship Syllabus : aims and content catering unit internship 1 EN 

 Clinical Dietetics internship Syllabus: aims and content Dietetic practice and 
management in internal medical units of hospital 

1 EN 

 Dietetics of elderly internship Syllabus: aims and content Internship home elderly 1 EN 

 Paediatric dietetics internship Syllabus: aims and content internship paediatric unit 

hospitals 

1 EN 

 Practical dietetics internship Syllabus: aims and content Dietetic practice and 
management in different units of hospital 

1 EN 

 Surgical dietetics internship Syllabus: aims and content Dietetic practice and 
management in surgical medical unit of hospital 

1 EN 

 Catering Unit internship Syllabus : aims and content of Catering internship 1 EN 

 Elelmezes Gyak Learning outcomes and syllabus of catering unit placement 2 HU 

 Gyaldiet Gyak Learning outcomes and syllabus of practical dietetic 

placement 

1 HU 

 Gyakorlati leckekönyv minta Final evaluation of students at placements 3 HU 

 Gyerek gyak Learning outcomes and syllabus of paediatric dietetic 
placement 

1 HU 

 Idos gyak Learning outcomes and syllabus of dietetics of elderly 
placement 

1 HU 
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 Klindiet Gyak Learning outcomes and syllabus of clinical dietetic placement 1 HU 

 Kozetk Gyak Learning outcomes and syllabus of public catering placmenet 1 HU 

 Seb Gyak Learning outcomes and syllabus of surgical dietetic 
placement 

1 HU 

P50 Dublin 
Institute of 

Technology, 
Ireland 

BSc human nutrition & Dietetics Practice 
placement education Guidelines 2013 

Practice placement education guidelines for Practice 
Placement B : 

- Learning outcomes and performance indicators 
- Learning outcomes and their Competency Criteria 
- PP B assessment form 
- Student Reflection Log 

- Guidelines for PP for students and educators 
- Module Descriptors Placement B 

Summary of Competency Criteria for PPB 

44 EN 

 PT3 Catering Management Assessment 
Form 

Assessment of students progress during catering placement  4 EN 

 Reflective diary 2007 Reflective journal for students during Community Nutrition 
and Dietetic Placement 

4 EN 

 PT4B - Report from Base training Hospital to Community 
Placement – to be completed by PP trainer 

1 EN 

 PT2B with changes Summative Assessment of student progress : community 
nutrition and dietetic placement 

  

 PT1 Form Template Student details for base training hospital 2 EN 

 Project Management Checklist GF 2007 Community Placement Management Project Checklist 1 EN 

 Guidelines for Students Key Characteristics Practical Exercises for students to Demonstrate Key 
Characteristics 

2 EN 

 Guidelines for dietitians correcting Key 
Characteristics 

Guidelines for students undertaking key characteristics  
Guidelines for dietitians correcting students Key 
Characteristics documentation 

2 EN 

 Community Nutrition and Dietetics 

Assessment PCCC 

Community Nutrition and Dietetics Placement 

Formative Assessment: Primary, Community and Continuing 
Care Placement (PCCC) 
Evidence for learning outcomes 1 and 3 

3 EN 

 PT5 Base Form Assessment of student progress on completion of training 5 EN 

 PT2B Community Summative assessment of student progress:  

community nutrition and dietetics placement 

1 EN 

 PT2 Form Clinical placement evaluation form 3 EN 

 PT2 Complementary Form Clinical placement evaluation form with additional questions 
for complementary training 

3 EN 

 Copy PT4A Report from base training hospital to  
Complementary training hospital 

1 EN 
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 Community Nutrition and Dietetics 
Assessment Working with Groups 

Community Nutrition and Dietetics Placement 
Formative Assessment: Working with Groups (WG) 
Evidence for learning outcome 3 

3 EN 

P51 
Fachhochschule 
St-Pölten, 
Austria  

Allgemeine Praktikumsbeschreibung NEU 
2010 

Description of content of all practice placement periods : 
- Number of ECTS 
- Objectives 

Learning activities and assignments for students 

14 DE 

 Beschreibung der praktischen Ausbildung Practical agreements for students during practice placement 1 DE 

 Beurteilungsbogen AKLD 1&2 Assessment Clinical placement 1&2 1 DE 

 Diätologischer Prozess- 

Dokumentationsblatt 

- Document for nutritional assessment 5 DE 

 Nachbei uber Bandkontrollen Proof of band control in kitchen 1 DE 

 Nachweis AKLD Ergaenzungen Proof of fulfillment of tasks and reached level of autonomy 1 DE 

 Nachweis Diabetikerschulung Proof of fulfillment of tasks during diabetic training and 
reached level of autonomy 

1 DE 

 Praktikumbeschreibung AKLD 1 Description of content of practice placement period 1 : 
- Number of ECTS 
- Objectives 

Learning activities and assignments for students 

4 DE 

 Praktikumbeschreibung AKLD 2 Description of content of practice placement period 2 : 
- Number of ECTS 
- Objectives 

Learning activities and assignments for students 

4 DE 

P55 Kaunas 
University of 

medicine, 
Lithuania 

Public health nutritionist pract placement 
evaluation 

Assessment of competences of student and description of 
required documents/reports by student 

2 LT 

 Public health nutritionist pract placement 
regulation 

Regulation of practice placement : definitions, necessary 
documents, tutor 

2 LT 

P59 HAN 
University of 
Applied 
Sciences, The 

Netherlands  

Evaluation and assessment form  National Assessment form : assessment of different “roles” 
and products 

8 EN 

 Stagehandleiding engels National work placement manual 

- General aspects : objectives, competences, roles, 
parties involved 

- Quality criteria for the work placement 
- Organization and content 
- Professional roles and professional products 

52 EN 
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- Assessment and assessment form 
 

 Stagecontract engels National Contract for practice placement 10 EN 

P61 TEI 
(Technological 
Education 
Institute), 

Crete 

Practice placement training book English Book of Practice Placement Training, kept by the student 
- Instructions  
- Presidential decree 
- Sheet with personal information student 

- Sheets for students for field analysis, report 
- Assessment form , report and remarks supervisor 

Sheet for overview activities 

14 EN 

 Practice placement training guide English Regulation of practice placement training 
- Aim, duration, rights and places of PPT,  
- Participation process-supporting documents 

- PPT supervision 
- Facilitations & obligations of students 

Insurance 

7 EN 

P65 Higher 
School of 

Health 
technology 
Lisbon, 
Portugal 

Folha cálcolo Ell Assessment form 1 PT 

 Guiao estagiol I Description of internship I : objectives, activities and tasks 
students 

2 PT 

 Guiao estagiol II - Description of internship II : objectives, activities and 
tasks students 

2 PT 

P68 University 
of Algarve, 

Portugal 

Regulamento di estagio 2012-13 Regulation of practice placement training I & II 
- Competences 

- Enrollment in courses 
- Course units 
- Activities, attitudes and assessment of student 

6 PT 

 Classificacao Or. Interno 2012-13 Assessment of practice placement by practice placement 
teacher 

1 PT 

 Ficha Avaliacao Relatorio 2012-2013 Assessment of report by practice placement teacher 1 PT 

 Classificacao Or. Externo 2012-13 Assessment of practice placement by practice placement 
trainer 

1 PT 

 Classificacao Apresentacao Oral 2012-13 - Assessment of oral presentation by practice 

placement teacher 

1 PT 

P71 Umea 
University, 

Syllabus Content of Clinical training in the dietetic program 2 SV 
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Sweden 

 Evaluation of the students at the end of the 

placement 

Assessment form of the students at the end of the placement 2 SV 

 Ongoing evaluation of the student during 
the placement 

Assessment template for ongoing evaluation during 
placement 

2 SV 

 Information and guidelines Guidelines for the placement to ensure the quality of the 

training 

2 SV 

 Tutoring before and after a meeting with a 
patient 

Tutorial related to patient conversations for feedback 
teacher/trainer  

1 SV 

Submap : Umea 

administrative 

dietitian 

Basis of assessment Clinical training in food 

safety 

Assessment form of basic skills in food safety 1 SV 

 Basis of assessment Field work in Food and 
nutrition 

Assessment form of basic skills in menuplanning, 
management, …. 

1 SV 

 Field work in food and nutrition Content of practice placement within the domain of food and 

nutrition (administrative dietitian) 

2 SV 

 Food safety inspection placement Content of practice placement within the domain of food 
safety (administrative dietitian) 

2 SV 

P74 University 

of Primorska 
College of 
Health Care, 

Slovenia 

Practical training II Nutritional Counseling: guidelines, commitments and 

supporting documents for students  
Areas :  clinical, elderly and health promotion 

69 SL 

 Practical training I Nutritional Counseling : guidelines, commitments and 
supporting documents for students 

Areas : food processing and food quality in the industry 
food establishments for various target groups of consumers 
governmental and non-governmental organizations 

54 SL 

P92 The Hague 
University of 
Applied 

Sciences, The 
Netherlands 

See P59 : National Documents    

P93 FHG 
Zentrum für 
gesunheitsberu

fe Tirol – 
University of 
Applied 
sciences, 

Praktikumsleitfaden Diaet BSc 2011-2014 Internship guide 
- Goals 
- Competences 

- Statutory requirements 
- Organization & duration 
- Review work placements 
- Assessment + documents 

24 DE 
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Austria - Accompanying lecture 
- Contract with practice placement and student + 

documents & insurance 

- Duty of the students 
- Tasks of practice placement 

Document : permission to use anonymous data of patients 

 English Vorl.Anlagen MTD-en Beilage 2.1 Annex 4 : technical-methodological qualifications of dietitians 
Annex 13 : minimum requirements to be met by practical 

training of dietitians 

3 
pages 

out of  
18 

EN 

 English Vorl. FH-MTD-AV -en Beilage 1.1. Legislative provisions : ordinance of the Federal Minister for 
Health, including practical training 

3 EN 

 Beurteilungsbogen wissenschaftlich DIAET 

2011-03-15 

- Assessment form academic part of practice 

placement 

4 DE 

 Beurteilungsbogen allgemein DIAET 2011-
03-15 

- General assessment form practice placement 4 DE 

 Beurteilungsbogen klinisch DIAET 2011-03-

15 

Assessment form clinical placement 4 DE 

P95 University 
College Leuven, 
Belgium 

Richtlijnen stageverslagen sem 6 2010-11 Guidelines report practice placement, clinical setting 2 NL 

 Overzicht opdrachten stage Summary document for assignments practice placement 1 NL 

 Logboek stage-uren Summary document for worked hours PP 2 NL 

 Evaluatieformulier labo stage sem 6 2010-
11 

Assessment form laboratory internship 5 NL 

 Evaluatie Klin stage sem 6 2010-11 Assessment form clinical internship 6 NL 

 Draaiboek klinische stage V&D sem 6 10-11 Guidebook clinical internship 
- Requirements practice placement 
- Goals 
- Tasks practice placement teacher, trainer and 

student 

- E-portfolio 
- Assessment + document 

Contract between PP, HEI and student 

13 NL 

P96 University 
of Granada, 

Spain 

Guide Practical Training - Student's academic requirements 
- Responsibilities practice placement and HEI 

- Organization practice placement 
- Assessment + documents 
- Contract HEI – Practice placement 

20 ES 

P97 University Assessment sheets Assessment form placement in hospital, catering, public 9 EN 
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of Navarra, 
Spain 

health, nutrition& sports, geriatrics, other practical 
placements 

 Guide Practical Training Guidelines and assignments of work placement report : 
clinical, public health, catering, laboratory & food industry, 
food & pharmaceutical industry, sport center, geriatric center 

8 EN 

 Practical training curriculum Practical training curriculum with aims and activities in 
diverse work placements, guidelines students & practice 

placement centers, legal coverage & insurance 

4 EN 

P99 University 
of Gothenburg, 

Sweden 

University Goteborg Kriterier för bedömning 
av obligatoriska moment VFU T6 VT 2012 

- Compulsary criteria for assessment 1 SV 

 University Goteborg Bedömningsinstrument 

VT 2012 

Assessment document work place training 

- instructions for evaluation 
- criteria for evaluation 
- assessment form 

7 SV 

Submap : 
Gothenburg 

documents 

Curriculum  
  

Curriculum of applied training in clinical nutrition : content, 
learning outcomes, assessment 

4 SV 

 Manual for supervisors 
  

- Checklists  : 1)Prior to receipt of the student dietitian 
, 2) First meeting with the student 

- Responsibility between students and supervisors 
- Model for patient consultation 

- Reflection Model  

- Content conversation assessment 
Evaluation of the manual 
 

10 SV 

 Bedömningsunderlag för 
verksamhetsförlagd utbildning  

  

Basic assessment form for Clinical training 1 SV 

 Kriterier för bedömning 
  

Criteria for evaluation : mid term and end call 1 SV 

 Underlag för halvtids-och slutsamtal 
student 

Basic assessment for mid-term and end calls student 1 SV 

Submap : 
English 
documents 

Study guide Administrative Di Gotheburgh 
University 

- Study guide for practical training Food management : 
aim, content, assignments students (written report), 
oral exam 

1 EN 

 Checking list administrative Di Gotheburgh 

University 

Checklist activities practical training food management 1 EN 

P101 
Hanzehogescho

See P59 : National Documents    
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ol Groningen, 
University of 
applied 

sciences, The 
Netherlands 

Robert Gordon 
University 
Aberdeen, UK 

Approval process and forms general 
Aberdeen UK 

Approval process and forms for Dietetic placements 
- Guidelines 
- Flow diagram 

- Placement profile form 
- Placement approval form 

Guidance for practice educators on institutional visits 

13 EN 

Bern 
Fachhochschule
, Switserland 

Rahmenvertrag_Vorlage 17/10/2011  
 

Framework agreement about the practical training of 
students specialist area of health 

5 DE 

 Ausbildungsvertrag ab 2012 Vorlage 
 

Contract between HEI and Work placement 3 DE 

 Training German Praktikum 1 
Modulbeschreibung  

 

- Description of Module Internship with competences 
and learning content 

4 DE 

 Clinical practice assessment criterias 
German StatKriterien. 
 

Criteria with indicators for assessment Clinical internship  4 DE 

 Consultation_Assessment_German_BerBeur

t BFH feb08. 
 

Assessment form for consultation 4 DE 

 Example of first time practical placement 
training German Praktikum 1  
Modulhandbuch 12-07  

 

Guidebook Practice placement 
- Competences Bachelor 
- Overview module 

- Allocation of responsibilities 
- Preparation 
- Proof of competences 
- Quality assurance in the practical training 
- Concrete example 

Assessment forms 

19 DE 

 Consultation Assessment Criterias German 
BerKriterien BFH feb08 
 

Criteria with indicators for assessment Consultation 4 DE 

 Clinical practice assessment German 
StatBeurteilung 

 

Assessment form for Clinical internship 4 DE 
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 Additional material to example of practical 
placement training GermanA3 ÃƒÅ“bersicht 
Kompetenznachweise 06-08 

Overview of achieved competences during different 
internship (evolution) 

1 DE 

University of 
Vic, Spain 

Dietotherapy placement dossier VIC 2008-
09 

Guidebook for work placement 
- Professional Profile of the Dietitian-Nutritionists trained at 
the UVic 
- Study Programme 
- Justification of Placements 

- General and Specific Objectives of the Placement 
- Functions of the Tutor 

- Norms Governing Placements 
- Placement Assessment Form 
- Recuperation of Placement Time Form 
- Guidelines for the student’s Placement Report 

- - Guidelines for the Clinical Case Study 

13 EN 

University of 
Montpellier, 
France 

Evaluation catering first year students Description of catering placement first year 
- Objectives 
- Content 
- Report 

Assessment 

2 FR 

 Evaluation form second year students Assessment form for students for evaluation of work 
placement 

1 FR 
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5.5 Discussion 

 

Regarding the content of the database, an answer is given to the DIETS 1 reports on LLP 

that pointed out the demand for exchange by the HEI themselves (DIETS, de Looy A, 

2009a&b). 

 

The newly developed database is available to all DIETS2 partners (after login on the intranet 

of the website). In the future, as stated earlier, the database will be available at het EFAD 

website. Access to the documents remain preferable in a secured environment since open 

access to these documents can be a seen as a barrier to share documents.  

 

The variety of documents that has been collected underlines the need for a comprehensive 

and extensive database frame. Out of practical reasons, the DIETS 2 member numbers 

were selected as identity. In the future it is thoughtful to take another type of identity into 

account, since the DIETS 2 member number will no longer be relevant. As suggested by the 

external evaluator (See Appendix 7), countries could be an recognizable option. This latter 

idea has the advantage that language is suggested too in this way.  

 

Since these documents evolve over time, updates over time by HEI’s should be offered, the 

installation of a maintenance service has been put forward.  
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6.0 Guide to best practice for student placements (Del 1.5) 

 

Description of deliverable 1.5: 

A guide to best practice (in English) plus DVD to illustrate best practice used to support work 

based learning/practice placements especially those that encourage diversity of experience 

will be produced and circulate to partner HEIs and others on request.  Short articles written 

and sent to Associations to put in their circulars/Newsletters and also posted on the Network 

Facebook site. 

 

Outcomes of deliverable 1.5: 

a) a Guide has been printed (see separate document) and distributed on a USB (See 

Appendix 8) 

b) the Guide has been presented during the 7th conference in Italy 2013 to disseminate 

this outcome (See also Appendix 6) 

 

 

6.1 Introduction 

 

When a student undertakes a period of learning in a placement or work-based environment 

the student should have an expectation that the quality of that experience has been 

considered and is of equal value to the learning they have experienced within the Higher 

Education Institution (HEI).  Equally the HEI who will award the academic qualification to the 

student needs to make sure that the learning being provided by the placement or the work 

place is of a high standard and that this learning is productive and meaningful.  The 

profession of dietetics also needs to be clear that the preparation of the dietetic student for 

professional life is being undertaken appropriately.  Often the student will be supervised by a 

non-dietitian and in these circumstances it is very important that all four partners ie the 

student, the HEI, the placement teacher or supervisor and the profession itself are confident 

about the learning being undertaken.  This can be summarised in this way: 

 

 that the expected quality of the learning experience is introduced and maintained 

 that the student has an understanding of what is expected of them (eg competence) 

and what they, in their turn, can expect 

and  

 that the support for the practice placement teacher and/or work-based supervisor is 

such that a productive outcome for all the partners is experienced. 

 

 

6.2 Aim 

 

 To develop a guide that provide support towards a quality learning experience for all 

student dietitians. 
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6.3 Methods 

 

Supporting documents for practice placements of HEI’s across Europe were collected in the 

‘Database for placement teachers’ as described in Chapter 4 (Del 1.4). 

 

The variety of documents that have been collected and filed in the Database (See also Del 

1.4) underlines the need to develop/establish a set of criteria across which the documents 

can be evaluated (functioning as a check-list of selection documents representing best 

practice). A similar methodology was used as described in Chapter 7 (Del 1.2) to map the 

quality of documents. Thus the main criteria for assessing practice placement documents 

were the EFAD (2010) European Dietetic Practice Placement Standards. These 18 

Standards should be established for all dietetic placements and work-based learning 

placements as good practice to ensure the quality of the learning experience while the 

student dietitian is on placement. Overall 13 of the 18 standards were used to assess the 

documents from Higher Education Institutes across Europe.  Two criteria were subdivided so 

that data on the diversification of placements could be captured.  They are Criterion 1 and 4.  

So while only 13 criteria were chosen to categorize the data it was possible to detect 15 

outcomes from the document inspection.  The criteria are given in Table 1 alongside the 

questions formulated to interrogate the practice placement documentation.   

 

The documents were allocated to members of the working party and no member assessed 

their own institution.  Matching was done for language so that all documents submitted could 

theoretically be scrutinized. 

 
Table 1: The criteria are as follows: 
Number Standard Question used when evaluating the 

documents 

1 Learning outcomes must be set 
for the practice placement(s) and  
must demonstrate how they  
contribute to the overall aims for  
the programme, normally through  
ECTS credit rating. 

Are there formulated Practice Placement 
Learning Outcomes? 

 For teachers 

 Students 

 Placement trainers 

2 The learning outcomes must be clear to 
the practice placement teacher, student 
and academic member of staff. 

Learning objectives are described in the  
Student manual. Or maybe in other type  
of document (what kind is it?)  

3 The learning outcomes must be 
assessed appropriately. 

 

Are there assessment forms for those 
learning outcomes? The way of 
assessment meets the following criteria:  
comparable, repeatable, transparent, 
honest and meaningful 

4 The Awarding Institution (HEI) is 
responsible for the academic standards 
and quality of all learning environments 
including practice placements. 

The HEI has criteria for quality for the 
learning environment created 
Are there any differences according to the 
different placement settings (eg. clinical, 
catering, nursing home etc)? 

5 The Awarding Institution (HEI) must have 
policies and procedures by which it is 
able to satisfy itself that i) the appropriate 
standards for the approval of practice 
placement are in place and ii) their on-
going quality of delivery of learning is 
clear. 

Documents present to indicate policies and 
procedures were in place. 
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6 The practice placement is a partner in 
delivery of the curriculum & must have a 
formal agreement of the roles and 
responsibilities including termination of 
an agreement. 

Is there a formal agreement between 
partners? 
Are responsibilities of the Partners working 
together written in the agreement? 

7 Information, support and guidance 
materials should be available and drawn-
up by the practice placement partners 
and Awarding Institutions (HEIs) in 
consultation 

Do they have these materials? How it is 
made available for each partner? 
 

8 Early warning systems of potential 
difficulties with the placement opportunity 
or student progress must be clearly 
articulated. 

Do the materials contain such a practice,  
Guidance? 

9 Students will be expected to demonstrate 
the use of reflection and its use in lifelong 
learning whilst on practice placement; the 
Awarding Institution (HEI) should prepare 
the students for this process adequately 

There should some recognition in the 
assessment criteria for the placement. 

10 The practice placement and Awarding 
Institution (HEI) will make clear the role, 
responsibilities and entitlements the 
student may expect while on their 
placement. 

Is there a document on it? (role,  

responsibilities and entitlements)  

 

11 Clear procedures should be in place and 
known to all if problems occur during the 
practice placement or a complaint needs 
to be made. 

Are the procedures written in any of the 
supporting documents? 

12 The Awarding Institution (HEI) should 
provide clear guidance for the practice 
placement partner on procedures for 
monitoring and reporting at the end of the 
placement. 

Is there a sheet for monitoring and 

reporting? 

 

13 The Awarding Institution (HEI) should 
provide appropriate support and training 
for the teachers and supervisors 

There is indication that meetings, or written 
in a guide or made as virtual meeting or 
some others is available to the teachers in 
practice. 

Staff Development for all those 
teaching students 

 
 

6.4 Results of the assessment of the submitted documents 

 

6.4.1 Criteria used for assessing practice placement documents 

Table 2 (See page 41) shows the results of the mapping of documentation against the 

criteria.  The mapping undertaken by members of the work package that spoke the language 

of the documents proved to be a difficult task as not all members of the work package spoke 

all the languages of documents submitted.  In total 15 (44%) sets of documents were 

evaluated against the criteria.  

Only two HEIs met all 15 standards in their documentation.  The range for the other was 

between 1 – 14 standards; the mean being 10 standards.  The standard on outcomes (1) 

was met by 13 of the 15 HEIs but whether outcomes (1a) were also formulated for a variety 
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of placements was only met by 10.  The least well met criteria was number 13 ‘provides 

appropriate support and guidance for teachers and supervisors’ only 3 HEIs provided 

evidence of meeting this criteria.  Only 6 HEIs provided evidence of meeting criteria 

concerning the quality of the learning environment and criteria and 7 provided information to 

the student about what they should do if they found themselves in difficulty. 

Overall the results reflect great diversity and some criteria that have not been met.  

 

 

6.4.2 Examples of good or best practice. 

 

Documents were selected for every criterion as presented in Table 1 and added to the Guide 

as the respective appendix to illustrate a good or best practice. The Guide is a publication of 

DIETS2 which is also available on a USB (See separate document and Appendix 8). The 

selection is purely the opinion of the members of the Working Group developing this 

document.  However it is the opinion of those reviewing the documents that they represent a 

valid sample of the documents posted on the DIETS2 website.  All the supportive documents 

are available on the DIETS2 website (Del 1.4) , in a folder marked ‘Database for placement 

teachers’. A summary of the documents per HEI (See also Chapter 8 (Del 1.4) Table 1, p 22) 

can be consulted in the Guide and on the website and can be used as a manual for the 

database. 

 

 

The feedback from two independent external reviewers (See Appendix 9) is overall positive. 

Some interesting suggestions will be presented to work groups within EFAD for future 

studies.  
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Table 2: Mapping of Standards against Documentation Supplied by the Higher Education Institution Partner 
(x) = present in documents posted on the DIETS2 website  (-) = no information posted 

 Partners 
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Std Criteria/Partner numbers 93 61 48 20 33 95 51  7 44 45 71 71 47 1 40  

1 There is a document 
where formulated learning 
outcomes are set for 
practice placement  

x x x x x 

 
x 
 

x x x x x x x - x x 15 

1a) Different outcomes are set 
for different settings (eg. 
clinical, catering, nursing 
home etc) 

- - x x x 

 
 
x - x x x x x x - - x 11 

2 There is a document with 
learning outcomes for 
practice placement 
teachers and academic 
staff 

x - x - x 

 
 
x x x x x x x x - x - 12 

3  Learning outcomes are 
assessed appropriately. 
(According to the 
document uploaded, the 
way of assessment is 
clearly described. (eg. 
meets the following 
criteria: 
comparable, repeatable, 
transparent, honest and 
meaningful)) 

- x x - x 

 
 
 
 
x 

- - x x x - - x x x 10 
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 Partners 
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4 The HEI has developed 
academic standards and 
general criteria for quality 
for the learning 
environment. 

- x - - x 

 
 
x - x - x x - - - x - 7 

4a There are specific criteria 
for each practice 
placement (eg. clinical, 
catering, nursing home 
etc) 

x - - x x 

 
 
x x x - x x - - - - - 8 

5 The HEI  has policies and 
procedures for evaluation 
of practice placements 
being appropriate for 
learning and providing the 
quality  

- x - - x 

 
 
x 

x x x x x x - - x x 11 

6 The HEI uses a formal 
agreement where roles 
and responsibilities of all 
partners are described 

x x - - x 

 
x 

x x x x x x x - x x 13 

7 Manual, guidelines or 
other document describes 
how information, support 
and guidance materials 
are available and drawn-
up by the practice 
placement partners and 
HEIs in consultation (eg. 
HEI does invite each year 
the practice placement 
partners to share 

- - - - - 

 
 
 
 
 
x - x x x x x x - x x 9 
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developments in the 
institution and in the work 
field) 

 Partners 
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8 Early warning systems of 
potential difficulties with 
the placement opportunity 
or student progress are 
clearly articulated. (Eg. It is 
described how and how 
many times the HEI 
teacher will consult or/and 
visit the institution where 
the practice placement is 
fulfilled) 

- x - - - 

 
 
 
 
 
x - x x x x x x - x - 9 

9 Rules are set  in which 
way students have to write 
a report which includes 
reflection on the learning 
outcomes set in the 
practice placement 

x x - - x 

 
 
x 
 

x - x x x x x - x x 12 

10 The role, responsibilities 
and entitlements the 
student may expect while 
on their placement are 
described in a manual 

- - - x x 

 
 
x x x x x x x x - x x 12 
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11 In the manual procedures 
are  described, what 
students or the practice 
placement organisation 
should do in case of 
problems. 
(This could also be a part 
of the practice placement 
agreement between all 
partners.) 

- x - - - 

 
 
 
 
x 

- - x x x x x - x - 8 

12 Clearly written guidelines  
for monitoring and 
reporting at the end of the 
placement  are set in the 
manual 

x x x - x 

 
 
x - x x x x x x - x x 13 

13 HEI provides appropriate 
support and training for the 
teachers and supervisors 
(eg. held as a meeting, or 
written in a guide or made 
as virtual meeting, or there 
are trainings, meetings, 
workshops for practice 
placement teachers, within 
and outside of the HEI)  

- x - - - 

 
 
 
 
- 
 
 
 
 

 

- x - - x - - - x - 4 

How many standards were 
assessed as having been met 

7 10 8 5 11 14 10 13 13 16 16 12 11 1 14 10  
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6.5 Discussion 

In 2010 the EFAD European Practice Placement Standards for Dietetics (EFAD, 2010) were 

published as part of the guidance issued by the Federation to support the European 

Academic European Academic and Practitioner Standards For Dietetics (EFAD, 2005).  

Until 2005 there were no European standards for the education of dietitians although many 

member states had developed their own.  As a result of the work EFAD National Dietetic 

Associations and Higher Education Institutes came together, under the aegis of an EU 

Thematic Network for dietitians to further develop standards for higher education of 

European dietitians particularly with respect to placements. This project has been able to 

look, three years after the publication of the Placement Standards, which were the result of 

an evidence based approach taken in 2009 (DIETS Report 2, 2009), at the implementation 

or evidence that those standards are being currently used in the education of new dietitians.   

It is gratifying to note that many of the standards are being met and that appropriate 

paperwork is being presented and shared with other dietetic educators.  However it is 

disappointing that only six of the viewed 15 placement documents reviewed had information 

about how the HEI supported the placement with respect to the quality of the learning 

environment. It is known that the placement environment is crucial (NCVER, 2007; Perry and 

Borg-Myatt, 2007) to the learning experience and that clarity between ‘employers’ and HEIs 

over expectations requires standardisation (Wilks and Hemwsorth, 2011). The clarity of 

goals has been seen as critical to a successful placement learning experience (CIPD, 

2012:18) and it was particularly noteworthy that only four sets of documents did not have 

clear learning outcomes. Preparation of the placement teachers is also crucial for a 

successful learning experience and in 2008 (page 6) Margo et al said ‘teaching vocational 

subjects successfully may be more challenging than teaching academics subjects’.  

Investment in supporting practice placement teachers is therefore of a high priority. Student 

dietitians will spend up to one third of the their academic experience in their practice 

placement and writing in 2000 Darling-Hammond has said about school teaching that ‘the 

most effective way of raising education quality is to modify teacher education and 

recruitment.’  It is hard to see that this is not also applicable to dietetic placement teachers. 

 

 

6.6 Conclusion 

 

The HEI documents reviewed showed that those represented had included information 

which would support the EFAD Standards for Practice Placements (2010). However there 

was not one HEI that could be seen to meet all the standards and this then requires more to 

be done to support students in this most critical part of their education to become dietitians. 
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7.0 EFAD pedagogic standard for dietetic placement teachers (Del 

1.6 & 1.7) 
 

Description of deliverables 1.6 and 1.7: 

Use practice placement/work based learning data to establish draft pedagogic standards 

(also drawing on best practice from other professions), produce a consultation document 

and send to partner HEIs and EFAD to seek views and feedback.  

 

Pedagogic standards for work based/practice placement teachers of student dietitians, to 

undertake translation and seek adoption as policy by EFAD at its subsequent General 

Meeting.  The standards will then be posted on the public pages of the website and 

published as a strategic document (100 copies) for Partners and others on demand. 

 

Outcomes of deliverables 1.6 and 1.7: 

a) a consultation document has been sent out (see Appendix 10) 

b) EFAD pedagogic standards for dietetic placement teachers (See separate document 

and Appendix 11)   

c) EFAD pedagogic standards have been presented during the 7th conference in Italy 

2013 to disseminate this outcome (See also Appendix 6) 

 

 

7.1 Introduction 

 

The development of pedagogic standards for practice teachers to improve the quality of the 

learning environment was first proposed by the European Federation of the Associations of 

Dietitians (EFAD) in its Roskilde Declaration in 2003 .  In 2010 European Practice Placement 

Standards for Dietetics were adopted by EFAD to provide guidance and standards for the 

placement which all dietitians undertake as part of the preparation for graduating as a 

professional dietitian. 

 

 

7.2 Aims 

 

 To develop pedagogic standards to support dietetic placement teachers towards a 

high quality learning environment facilitated by the teacher. 

 

 

7.3 Methods 

 

7.3.1  Reference documents 

For the development of these pedagogic standards, supporting documents in databases 

developed during DIETS2 were screened. Further, the EFAD Standards for Practice 

Placements (EFAD, 2010) as well as best practice from other professions and agencies  

have been consulted. 
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7.3.2 Consultation round 

A consultation document is being sent to partners in DIETS2 (HEIs) and National Dietetic 

Associations (NDAs through EFAD) to seek views and feedback.  

 

7.3.3 Adoption by EFAD 

A draft version of the standards has been sent to EFAD to seek adoption as policy by EFAD. 

 

7.4 Results 

7.4.1 Reference documents 

The following documents have been consulted to be able to develop the Standards. It 

concerns documents from DIETS (LLL Toolkit: Pedagogic skills of dietitians; Database for 

placement teachers: Gazette Austria) and EFAD (Characteristics of profession, EFAD 2009; 

European practice placement standards for dietetics, EFAD 2010) and documents from the 

Royal College of Nursing (Nursing toolkit practice placement, 2006) and the EUE-net 

(Guidelines for Practice Placements of students, 2010). 

 

7.4.2 Discussion points 

During the development of these Standards a discussion was initiated regarding the 

definition of dietetic practice.  Many dietitians working in Europe would understand dietetic 

practice, in the context of these standards, to be preparation for the role played by dietitians 

in the workplace.  The European Federation of the Associations of Dietetics (EFAD) has 

adopted the definition by the International Confederation of Dietetic Associations (ICDA) for 

the role of dietitians which is reproduced below: 

 

 A dietitian is a person with a qualification in Nutrition & Dietetics recognized by 

national authority(s).  The dietitian applies the science of nutrition to the feeding and 

education of groups of people and individuals in health and disease. 

 The scope of dietetic practice is such that dietitians may work in a variety of settings 

and have a variety of work functions. 

 

However who should direct and control the preparation of the student of dietetics for dietetic 

practice and particularly who is the best placed to teach students about dietetics in practice 

remained a discussion point.  

The European Academic and Practitioner Standards for Dietetics provide a 

comprehensive understanding of the academic discipline of dietetics and that ‘The 

practical component will enable demonstration of knowledge, skills and attitudes of the 

subject and discipline of dietetics’ (EFAD, 2005 page 19).  Further ‘Dietetics is concerned 

with the nutrition of the individual both in health and disease at a primary level and 

extends through to tertiary care in acute specialised medical provision. Practitioners of 

dietetics use their interpersonal skills, knowledge and expertise in other arenas such as 

industry (especially food and pharmaceutical), primary research and development, 

education, local government, the media and private practice’ (ibid page 10).  Based on 

these acknowledged European Standards it could be stated that only a qualified dietetic 

practitioner would have the necessary academic and practice understanding to judge the 

competence of a dietetic student at the point of entry to the profession (EFAD, 2009) and 
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therefore direct and manage the overall practice placement(s) period.  This might include 

a period of placement in industry or local government where the student would be 

taught/supervised by a non-dietetic specialist in that area.  However the role of the 

student would be to learn about the function of the workplace and consider how their 

dietetic knowledge and skills of nutrition are applied ‘to the feeding and education of 

groups of people and individuals in health and disease’. 

Finally, the Professional Practice Committee of EFAD has been consulted to suggest a 

definition concerning the term ‘dietetic practice’.  

 

7.4.3 Glossary 

 

Pedagogy: 

Pedagogy is the method and practice of teaching, especially as an academic subject or 

theoretical concept (Oxford English Dictionary).  Therefore pedagogy is an important subject 

with its own evidence and research base.  Many scientific journals publish papers on 

effective teaching and educational methods. 

 

Practice placement teacher: 

The term ‘teacher’ has been used throughout this paper to emphasize the nature of the role.  

The dietitian working with students in practice should be seen as facilitator of learning and in 

so doing bridge the theory-practice gap.  Practice placement teachers should provide a 

synthesis of ‘clinical’ (practice) and theoretical learning and act as role models 

demonstrating evidence based practice with respect to their pedagogic role (education), their 

theoretical and their practice competence.   

The term supervisor has not been used as it is most often associated with the role of 

‘supervisor of tasks’ not a teacher or facilitator of learning (Landers, 2000).  

 

Dietetic placement teachers: 

Teachers of students in placement settings where they are learning about professional 
dietetic practice will be known as Dietetic Placement Teachers.  They have specialist 
knowledge and understanding in the process of education and facilitation of learning for 

students in a placement setting and have undergone a specialist education programme.   

 

Dietetic practice: 

The professional setting where student dietitians experience nutrition and dietetics in various 

expert areas. 

 

Standards:  

In general, a standard can be defined as 'a set of rules for ensuring quality. A document 

established by consensus and approved by a recognized body that provides for common 

and repeated use, rules, guidelines or characteristics for activities or their results, aimed at 

the achievement of the optimum degree of order in a given context’ (ISO/IEC Guide 2:1996, 

definition 3.2) 
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Professional teaching standards: 

Professional teaching standards represent the teaching profession’s consensus on the 

critical aspects of the art and science of teaching (pedagogy) that characterizes 

accomplished teachers in various fields. Cast in terms of actions that teachers take to 

advance student outcomes, these standards also incorporate the essential pedagogical 

knowledge, skills, dispositions and commitments that allow teachers to practice at a high 

level. These standards rest on a fundamental philosophical foundation comprised of five 

core propositions (National Board for Professional Teaching Standards, 1998): 

 Teachers are committed to students and their learning. 

 Teachers know the subjects they teach and have the necessary pedagogical 

knowledge. 

 Teachers are responsible for managing and monitoring student learning. 

 Teachers think systematically about their practice and learn from experience. 

 Teachers are members of learning communities.  

 

7.4.4 The proposed Pedagogic Standard for Dietetics Placement Teachers 

Standard 
Number 

Pedagogic Standard for Dietetics Placement Teachers   Source/ 
Reference 

The dietetic placement teacher 

1 
The dietetic placement teacher is a person with a qualification in 
Nutrition & Dietetics recognised by national  authority 

EFAD(*) 

2 

The dietetic placement teacher has a pedagogic certificate or 
equivalent formal education and training in facilitation of learning in 
practice 

standard 15 of 
EPPSD 
2010(**)/ 
Gazette 
Austria(***) 

3 

The dietetic placement teacher normally has at least one year of 
dietetic professional experience in a professional field relevant to the 
practice placement teaching 

standard 15 of 
EPPSD 2010/ 
Gazette 
Austria 

The dietetic placement teacher as a professional 

4 
The dietetic placement teacher  applies lifelong learning regarding 
his/her discipline 

standard 15 
of EPPSD 
2010 

5 
The dietetic placement teacher provides evidence based pedagogic 
practice as a teacher by seeking evaluative feedback from students and 
the HEI at the end of the practice placement experience  

standard 18 
of EPPSD 
2010 

6 

The dietetic placement teacher participates in the support and training 
provided by the Awarding Institution (HEI) concerning practice 
placement teaching  

standard 
14;15 of 
EPPSD 
2010 

The dietetic placement teacher and their role in formal academic education 

7 

The dietetic placement teacher arranges the learning environment in 
practice to meet the academic standards and quality specified by the 
Awarding Institution (HEI) and documents this in written policies and 
procedures  

standard 5 
of EPPSD 
2010 

8 
The dietetic placement teacher knows, understands and applies 
correctly the learning outcomes specified by the HEI.  

 standard 2 
of EPPSD 
2010 

9 The dietetic placement teacher knows, understands and applies  standard 3 
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correctly the evaluation system specified by the HEI  of EPPSD 
2010 

10 

The dietetic placement teacher attends planned meetings between the 
practice placement partners and the HEI/awarding institution, with 
student involvement, to improve quality and advance the understanding 
of the effectiveness of placement learning. 

standard 17 
of EPPSD 
2010 

The teaching, learning and education programme 

11 

The dietetic placement teacher plans the programme of study for the 
student to meet the learning outcomes with the HEI 

Standard 1; 
2 of EPPSD 
2010; RCN 
2006(****); 
DIETS 2 LLL 
toolkit 
2013(*****) 

12 
The dietetic placement teacher facilitates/encourages the learning 
process of the student in terms of a planned process 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

13 
The dietetic placement teacher provides time for reflection, feedback 
and monitoring of students’ progress 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

14 
The dietetic placement teacher ensures that students have constructive 
feedback, with suggestions on how to make further improvements to 
promote progress 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

15 

The dietetic placement teacher is willing to share their knowledge with 
the student and the HEI contact person relevant for practice placement 
teaching 

Standard 8; 
17 of 
EPPSD 
2010; RCN 
2006; DIETS 
2 LLL toolkit 
2013 

16 
The dietetic placement teacher establishes and makes known the 
procedures to be followed if problems occur during the practice 
placement or a complaint needs to be made 

standard 12 
of EPPSD 
2010 

The practice placement environment 

17 

The dietetic placement teacher identifies specific learning opportunities 
that are available within the practice placement to the student 

EUE-net 
Guidelines 
for PP of 
students 
(2010)(******
) 

18 

The dietetic placement teacher provides a safe work environment EUE-net 
Guidelines 
for PP of 
students 
(2010) 

19 

The dietetic placement teacher facilitates and encourages the integration 
of the student in the team/company 

EUE-net 
guidelines 
for PP of 
students 
(2010) 

(*)EFAD: European Federation of the Association of Dietitians; (**)EPPSD: European 

practice placement standards for dietetics; (***)Gazette, Austria; (****)RCN: Royal College of 

Nursing ;(*****):DIETS 2 LLL Toolkit: Pedagogic skills of dietitians; (******)EUE-net 

guidelines: European University Enterprise Network 
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7.4.5 Consultation round 
 
The above set of Standards (10.4.4) was then sent to all key contacts within DIETS2 to seek 
feedback: 

DIETS2-WP1: Call for feedback on consultation document 'Pedagogic standards for 

dietetic placement teachers' 
 
Dear Partner, 
  
We would like to introduce to you the consultation document of the ‘Pedagogic standards for 
dietetic placement teachers’. These draft standards have been prepared by a Work Package 
of DIETS2 named 'Supporting Work based/Placement Learning'. 

  
The demand for this tool originates from European National Dietetic Associations and the DIETS1 
period. Many Higher Education Institutes (HEI’s) expressed the need for standards for dietetic 
placement teachers. 
  

To develop these pedagogic standards practice placement/work based learning data, the EFAD 

Standards for Practice Placements (EFAD, 2010) and best practice from other professions and 
agencies have been used. 
  
These standards are guidelines for dietetic practice placement teachers.  We do not expect that all 
these standards will be in place currently but to achieve an optimum degree of quality in the near 
future these standards for teachers of future dietitians are recommended. The DIETS2 project 
hopes that the standards will be supported and adopted by all HEI partners and National Dietetic 

Associations 
  
So I send you the following request, we would like you to take some time to thoroughly read 
through this document of 5 pages and send us your feedback and view on its content. 
  
Please can you also answer the following two questions? 
These Standards can be improved by: (eg clearer definitions, addition of more standards 

on...):................................................................................................................................
................................ 
 
These standards will or will not support the quality of the learning by student dietitians 

because:.............................................................................................................................
................................ 
 
If you have no comments, then no reply by the 30th of September 2013, this will imply your 

acceptance and agreement of these standards. 
  
The final version of these standards will be published on the DIETS and EFAD website later on. 
  
Thank you very much in advance,  
 

Kind regards, 
  
Sofie Joossens on behalf of Work package 1, DIETS2 

 

The suggestion was made to underscore the role of the student more in standard 11. This 

standard has been adjusted as follows: ‘The dietetic placement teacher plans together with 

the student the programme of study for the student to meet the learning outcomes with the 

HEI’.  
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7.4.6 Adoption of the proposed standards by EFAD 

During the general meeting of EFAD on November the 7th 2013, the Pedagogic Standard for 

Dietetics Placement Teachers have been adopted. Subsequently these Standards have 

been presented during the DIETS2 conference in Italy, November 2013 (See Appendix 6) 

 

 

7.5 Discussion 

 

Based on the definitions applied, these Pedagogic Standard for Dietetics Placement 

Teachers are ‘all inclusive’ with regard to types of practice placements. 

 

With the development of these Pedagogic Standard for Dietetics Placement Teachers as 

well as the adoption by EFAD, further steps are undertaken towards quality of both the 

education and the profession. Moreover, collaboration remains important and encouraged 

and therefore these standards are contributing to the ultimate goal of this network. 

 

Other than the European Practice Placement Standards for Dietetics (EFAD 2010), these 

pedagogic standards provide specific support towards practice placement teacher; 

encourage to diversify placements according to the changing needs of the profession 

and emphasize the teaching aspect. 

 

Like the European Practice Placement Standards for Dietetics (EFAD 2010), the present 

standards are introduced to both the education and the profession of dietitians. In the future 

years they should be adopted and integrated. It would be interesting within 5 years to 

investigate its value in the same manner as it has been executed for the European Practice 

Placement Standards for Dietetics (EFAD 2010). 
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8.0 Strategy to diversity dietetic placements (Del 1.9)  
 
Description of deliverable 1.9: 
A paper written to review status of placement preparation, how HEIs are able to support a 
quality learning experience (courses and materials) and outcomes with recommendations for 
developing new opportunities to prepare students for new roles for dietitians in Europe to 
improve nutritional health.  Present as a conference paper, submitted to a Journal through 
DIS/EXP 
 
Outcomes of deliverable 1.9: 

a) a paper was written and accepted for publication in a journal (See Appendix 1) and a 

second paper has been written for submission to a journal (See Appendix 2). 

b) a ‘database for placement teachers’ on the DIETS2 website open to all accessing the 

intranet of the website.  Materials are in English or the language of the original 

country. (See Appendix 5) 

c) a Guide has been printed (see separate document) and distributed on a USB (See 

Appendix 8) 

d) EFAD pedagogic standards for dietetic placement teachers (See separate document 

and Appendix 11)   

e) a presentation ‘Report from WP1’ at the 7th DIETS2 conference in Italy, 2013 (See 

Appendix 6) 

 
 

8.1 Introduction 
 
In response to the outcomes of the DIETS1 project (2006-2009) this work package ‘ 
Supporting Work based/ placement learning’ is established with clear aims and objectives 
(See Chapter 5, p6) during DIETS2 (2010-2013). 
 
 

8.2 Results  
 

11.2.1 Map of placements 
Mapping placements through the DIETS2 network provides an overview of types of 

placements for dietetic students and hereby new, novel and diverse placement locations for 

the DIETS2 network to enable the qualifying dietitian to contribute more and meet the 

multidisciplinary and multidimensional roles required by EU Health 2020. 

Furthermore, the survey gives, 3 years after the publication of the European Dietetic Practice 

Placement Standards (EFAD, 2010), an overview of the implementation or evidence that 

those standards are being currently used in the education of dietitians. The results show that 

most HEIs are familiar with these standards and that several standards are implemented.  

However it is pointed out in this study that there is still growth potential towards quality of 

placements and placement organisation.  

 

8.2.2 Database 
A database for placement teachers has been developed. This gives HEI’s and other 

stakeholders to exchange information, a demand arising from the DIETS 1 report on LLP 

(DIETS, de Looy A, 2009a&b). 

The database is accessible on the DIETS2 intranet for DIETS2 partners. In the future, the 

database will be part of the EFAD website (for members only). 
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8.2.3 Guide to best practice 
This guide can be consulted by HEI’s and other stakeholders with regard to high quality 

placement organization. Here, documents from the database for placement teachers and the 

EFAD European Practice Placement Standards for Dietetics (EFAD, 2010) were taken into 

account to propose good to best practices. The Guide can be consulted on its own, or can 

be used in addition to the database for placement teachers.  

 

8.2.4 EFAD Pedagogic Standards for dietetic placement teachers 
These Pedagogic Standards for Dietetic Placements Teachers are, 3 years after the 

introduction of the European Practice Placement Standards for Dietetics (EFAD 2010), 

another step towards quality of both the education and the profession. These Pedagogic 

Standards provide specific support towards practice placement teacher.  

 

 

8.3 Conclusion 
Work package 1 ‘Supporting Work based/ placement learning’ was able to realize the 

following outcome:  

1) Map of placements gives an overview of types of placements and quality of placement 

organization used by the HEI’s in Europe;  

2) Database for placement teachers is accessible via the DIETS2 website and contains 

supporting documents including syllabi, general guidelines for students and/or supervisors, 

specific learning outcomes, final and interim evaluation forms of students and documentation 

for students going abroad of 37 DIETS2 partners; 

3) Guide to best practice for student placement is based on the supporting documents of 

16 HEI partners, comprises best practice for 13 out of 18 standards (European Practice 

Placement Standards for Dietetics, EFAD 2010) 

4) EFAD Pedagogic standard for dietetic placement teachers formulate 19 standards for 

the dietetic placement teacher with regard to qualification and work experience, the relation 

towards the HEI, professionalism, educational skills and the practice placement 

environment. 

5). Strategy to diversity dietetic placements indicates that the above mentioned tools can 

be used as strategies towards innovative and high quality practice placements.   

 

It seems likely that the benefits of these achievements are clear, since it answers the needs 

formulated in the final report of the DIETS1 project. Hopefully, these achievements can 

inspire to improve both the higher education institutes and the professional dietitians in the 

field. Preparing students for the new roles of dietitians in Europe implies a commitment 

towards innovations of all parties involved, namely HEI, practice placement and student. It 

would be interesting to measure the impact of these achievements within 5 to 10 years. 

Indeed, improving implies moving forward. 

 

In conclusion, WP1 has in this way contributed to the aims of the overall DIETS-project, 

namely ‘Dietitians Improving the Education and Training Standards‘.  
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 “Practice learning a prelude to work: studies by DIETS2” 

 

Introduction  

The Health 2020 strategy proposes that working together across Europe to set strategic 

goals, innovation and sharing of knowledge will improve health (WHO, 2011). Goetzel et 

al (2004, 2008) have shown that improving the health of the workforce can be 

fundamental to productivity, less absenteeism and reduces the burden on healthcare 

because people live healthy and active lives.  Dietitians currently contribute to this 

agenda in the work place (EFAD, 2012).  However, if dietitians could more fully 

understand the needs of industry and enterprise or an ageing population (EC, 2007) 

then a more focussed approach could be undertaken to their education, preparation for 

work and contribution to economic security.  Future nutrition or dietetic workforces could 

then demonstrate flexibility and preparedness to work in novel areas of food production 

and health promotion to fully realise their contribution to Health 2020 (WHO, 2011) and 

Europe 2020 (EC, 2010). 

 

In 2006 a collaboration of National Dietetic Associations (NDAs), Higher Education 

Institutions (HEIs) and Non-governmental organisations (NGOs) successfully won 

support from Europe to establish a Thematic Network for Dietitians called DIETS 

(www.thematicnetworkdietetics.eu).  This Network was funded for three years and a 

further three years of funding was secured for DIETS2.  The aim of the Dietetic Network 

is to improve the contribution dietitians can make to better health in Europe through their 

own and the education of others.  For example dietitians can support the agenda for 

Europe 2020 by being more responsive to trends in the workplace and needs of the 

labour market (EC, 2011).  Health professionals have two major components of 

preparation for professional work; an academic degree and a period of supervised work 

based learning (EFAD, 2005).  Work-based learning in Higher Education Institutions 

(HEIs) currently encompasses a range of activities associated with employability and the 

workplace (NEF, 2007).  Learning in the workplace is commonly defined as “learning 

http://www.thematicnetworkdietetics.eu/
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derived from undertaking paid or unpaid work” including learning for work (e.g. work 

placements), learning at work (e.g. company in-house training programmes) and 

learning through work (professional development).  A period of practice based learning 

(PBL) is recognised in pre-qualifying dietetic education (Middleton, 2008) linked to higher 

education programmes.  

 

 
The significance of a period of PBL cannot be underestimated as it allows demonstration 

of the application of theory in the practical setting.  As dietetics is largely an applied 

science this PBL requires students to demonstrate capability and competence in both 

the academic (campus-based) component and the practice component (EFAD, 2005; 

2009).  

 

In 2010 de Looy et al showed that nearly all Higher Education Institutes (HEIs) in Europe 

preparing dietitians for practice had a practical component in their study programme 

although the length of practice placement varied across Europe.  The DIETS Report 2 

(DIETS, 2009) demonstrated diversity in the length of placements, their frequency and 

the various practice based environments in which dietetic students are placed across 

Europe.  The workplaces used for placements by HEIs are related to the diversity of 

roles that dietitians play in their own country (Middleton et al, 2003; Middleton, 2008).   

  

A report published by New Engineering Foundation (NEF) ( 2007) concluded that 

“while there are many challenges and possible points of failure, work placements hold 

tremendous potential. However, this potential can only be realised where the aims of 

placements are made clear, environments are conducive to learning, all participants are 

adequately equipped and resourced, and policies and information are clear and 

encouraging”.  This investigation aims to map the current structure of practice 

placements identified in different HEIs across Europe, assess their diversity and make 

recommendations for practice placements that can prepare dietitians to meet changing 

societal needs identified in Health 2020 (WHO, 2011). 

 

Methods 

An on-line questionnaire was devised to provide information on the diversity of 

placements used by Higher Education Institutions (HEIs) teaching dietetic students.  
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The questionnaire was formulated using a focus group method in which dietitians from 

across Europe, meeting as a workshop, identified placement opportunities. The 

questionnaire was converted to an online form using Lime Survey (SID 75837: Mapping 

Student Placement and their quality). Partners of DIETS2 (n=67) representing 

institutions that organise placements were invited to complete the questionnaire. 

The survey consisted of two sections; 

Section 1 provided demographic information about the Participants.  

Section 2 identified the diversity of placements with respect to four sub-sets based on 

the three main domains of the profession practice (EFAD, 2005); ‘clinical’ (public 

hospital, private clinic and/or nursing home), ‘health education and social care’ (such as 

local health centre, doctor practice/ health promotion/ schools, kindergarten/ local 

council and public health, government department, non-governmental agency), ‘catering’ 

(such as hospital and nursing home, school, restaurant) and ‘others’ (eg (food) industry, 

research, army). 

As part of the legal framework of the Thematic Network, partners agreed to contribute to 

its development and share knowledge and practices.  External ethical approval was 

therefore not sought and the completion of the questionnaire and provision of data was 

taken as agreement to share information. 

The analysis of data was through EXCEL and SPSS (version 17.0). Descriptive statistics 

were presented in this paper. Categorical variables were recorded as percentages. 

Continuous or discrete variables were displayed as mean and standard deviation (SD), 

in case of normally distributed data, or by using median and interquartile range (IQR), if 

assumption of normality was not met.   

 

Results 

A response rate of 41 out of 67 (61%) was achieved representing 21 countries in Europe 

(37 Higher Education Institutes (HEI), 3 National Dietetic Associations and one HEI that 

does not yet teach dietetics).  Two NDAs completed the questionnaire on behalf of a HEI 

and two (one NDA and one HEI) reported that they did not undertake any activity 

involving student dietetics and were removed.  In total 39 responses were analysed from 

19 countries. 



 

5/18 
 

 

Table 1 presents the number of placements reported in each country compared to those 

reported in 2009 (de Looy et al, 2010).  It can be seen that some countries use a greater 

diversity of practice based learning locations than others, ranging between 0 and 11.  

Placements were grouped into four locations. Among the sub-settings Public hospitals 

were the most predominant selection for both clinical and catering locations (table 2). 

Overall, clinical location was used by 33 out of 39 (84.6%) responders of the sample. 

 

  

The other placements within any of the four sub-sets were used less often as 

placements for pre-qualifying dietetic students; such as private industry (x3), armed 

forces (x3) and research establishments only used by 7 HEIs. Nevertheless, a wide 

range of ‘other’ placement locations were recorded. 

Figure 1 shows the frequency of use of location sub-categories. A third of the sample 

used all four sub-sets, while four responders (out of 39) reported using only one practice 

placement setting.  

The most frequent combination of settings used was “Clinical” and “Health, Education 

and Social Care” location, participating in any pattern of more than two settings, whereas 

category of “other locations” were always participating at least in a combination of three 

settings (Data not shown). 

 

Figure 1. Placements provided in different locations/settings. 
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All participants who selected “clinical” location, place students in public hospital (table 2), 

half of which (17 partners) use exclusively public hospital from the different clinical sub-

settings (Table 3a). Tables 3a to 3d display all the various combinations of sub-

categories within settings.   

 

Some HEIs reported that they offer the opportunity to their students to choose the 

placement environment. Seven HEIs/NDAs (18%) offer a number of alternative 

placements for the whole period of practice placement and eleven (28%) of responders 

provide the option to select a placement location from an approved list. Nevertheless, 

23% of the sample reported no choice of placement location, while the rest of the 

participants either don’t provide any relative information or don’t organise practice 

placement at all (Data not shown). Lack of diversity of locations for placements could 

result in a narrow focus and preparation for future professional work. However the HEI 

may well provide a programme of study in which the graduate specialises in a particular 

field of dietetics.  

 25 out of 34 (73.5%) responders offer students opportunities  to experience different 

placement locations,  including more than one location and make this a mandatory 

rotation. Discretionary rotation takes place in 11.8% of participants, whereas 14.7% (5 

out of 34) gives no relevant choice.  
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Different programmes place their students in each placement for different lengths of time 

as shown in Table 4. The aggregate duration of practice placement provided by the 

sample is 19 weeks with Inter Quartile Range (IQR) 13 to 27. The public hospital 

placement has a median of 14 weeks (IQR, 8.5 to 22) which is the longest period spent 

in any of the placements while the shortest median duration belongs to education field in 

Schools or Kindergarten (“Schools/Kindergarten”) with 2 weeks as a median and IQR 2 

to 4 weeks.    

The majority of responders organise their practice placement at the end of academic 

curriculum (data not shown). 

 

Discussion 

Placement locations 

This study demonstrates that pre-qualifying dietetic students could be placed in up to 15 

different locations depending upon their HEI and country of origin. One third of all the 

responses indicated that students can be placed in all four sub-sets, while four indicated 

using only one type of placement which can indicate a narrow specification of the HEI. 

However the majority of European HEIs’ are using a diversity of placements which is 

also reflected internationally (Middleton, 2008) and that since 2009 (de Looy et al, 2010) 

there has been an expansion in the use of different placements.  Although the DIETS 

member HEIs surveyed on both occasions were not entirely identical.  The suggestions 

made by the responders that supermarket chains, consumer association, pharmacies 

and shops selling dietary products, nutrition magazines and food inspection, food 

industry and private industry, all categorised under ‘other’, were being used could reflect 

the need to enhance diversity of student learning to meet the changing needs of society.  

It could also mean that HEIs are finding it difficult to find enough suitable placements in 

more traditional locations, for example clinical areas, due to increasing pressure on 

health services. However the public hospital remained the most common provider of 

placements, stated by 85% of responders, and this still reflects the major area of 

employment for dietitians (Middleton, 2008) and is in agreement with previous data from 

DIETS in Europe during 2006-2009 (de Looy et al., 2010).   
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However the growing trend for placements locations outside the clinical area could also 

reflect recognition of the changing demands in Society, the requirement for nutritional 

advice in a variety of settings resulting in the growing complexity and diversity of the 

dietetics profession. According to the dietetics workforce demand study (Rhea & Bettles, 

2012) innovators in health care, science, business and government programs are using 

interdisciplinary teams to manage complexity and solve tough challenges. Dietetic 

practitioners recognize that they will have many more opportunities to have their 

knowledge and skills become part of the solution in health care, public health, research 

and industry by working in non-clinical environments.  Dietitians are currently on the 

frontlines of chronic-disease management, helping food research and development 

teams reformulate more healthful products and supporting planning for active and 

healthful eating. A 2009 survey conducted by Rogers revealed that in the U.S. 

approximately one in five registered dietitians (RDs) are working in foodservice 

management, business or consulting. According to the same survey among the top nine 

positions for RDs with regard to salary, six were in non-clinical care positions, such as 

public relations and marketing, research and development, director of food and nutrition 

services and manager of nutrition communications. Winterfeldt and colleagues (2001) 

predict that dietetic jobs will evolve from being narrowly defined and task-oriented to 

more multidisciplinary and multidimensional roles and that the new healthcare 

environment will see dietetic professionals managing multiple departments or providing 

trans-disciplinary health services, in which nutrition is only part of the practice role.  

Similar investment in dietitians needs to be made in Europe if Health 2020 (WHO, 2011), 

with its proactive approach to leadership and multiprofessional approach, is to be 

realized.  This survey provided an extensive list of types of work placements 

accommodated with suitable examples. As a consequence, the survey itself could 

contribute towards a wider view on locations for practical placements.  However the 

issue that could affect the use of any of these placements for enhanced knowledge and 

deepening of learning is the quality of the placement.   

 

Placement organisation  

NEF (2007) is quite clear that placements must be conducive to learning.  The way 

practice placements are organised, such as duration or whether the student has the 

possibility to choose where they are placed, was seen to vary even within a country.   
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Perry and Borg-Myatt (2007) noted that conflicts of interest between stakeholders and 

lack of standardisation in the process eg informality over learning needs can influence 

the value of the placement.  Wilks and Hemsworth (2011) also note that expectations 

over competences can exist between employers and HEIs and the need for close 

working and standardisation is imperative.   Further there is a perception by students 

that where they gain their experience could limit their future job opportunities (Lordly and 

Taper, 2008) which may mean that students may be unwilling to go into novel 

placements or that HEIs and placement locations have to work more closely to ensure 

that students are well prepared through their placement for the workplace.   

Several factors can affect the quality of the learning experience.  The duration of the 

placement has been shown to affect achievement of the learning outcomes or level of 

competence achieved (Pender and de Looy, 2004).   There is little information available 

on an optimum duration of a placement but figures of 2-12 weeks are mentioned 

although emphasis is always placed on thorough preparation and clarity of goals by the 

employer for the students (CIPD 2012:18).  Pender and de Looy (2004) demonstrated 

that skills used in clinical practice, such as recording of information, interviewing skills 

and dietary assessment skills, improved significantly with duration of the placement with 

an optimum duration being 16/17 weeks.  In the present survey of placements in Europe 

the longest period reported was in the clinical environment with a medium value of 14.0 

(IQR 8.5 - 22) weeks.  The total period of practice based learning was 19 weeks (IQR 13 

- 27) with a median value of 12 weeks in a clinical location, and less than 7 in other 

locations.  These periods may be insufficient to develop competence and meet learning 

outcomes.  Lordly and Taper (2008) noted in their study that placements in Long term 

care (LTC) such as in Nursing Homes offer the opportunity to develop competence in 

counselling while in hospitals (acute care) competences such dietetics process and 

professional reasoning (EFAD, 2009) will predominate.  Gaining competence and the 

kind of competence obtained therefore needs to be carefully considered from the 

perspective of the totality of the practice based experience.  Clanchy and Ballard (1995) 

are concerned with shared understanding of words such as competence across 

disciplines and whether  ‘generic skills’ can be learned outside the disciplinary context or 

if they can be transferred successfully unless appropriate facilitators of learning are 

appropriately skilled.  Competence is dependent on the intended outcomes of the 

placement, the skill of the supervisor or mentor, duration and capability of the students.   
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This study did not specifically address placements quality control measures but clearly 

this is an area for further study. In addition to the moderate response rate, a limitation of 

the study was the “No answer” option was frequently selected by the responders in 

several survey questions. However, this survey provided an insight into the current 

structure of practice placements across Europe, where little was known before.   

 

Conclusion 

The survey provided an extensive list of locations where dietetic students may be 

placed.  Further it demonstrated that diversity, method of selecting the placement 

location and the length of practice placement varies between countries.  This could be a 

result of a narrow focus on employment of the dietitian in each country.  But it is the 

contention of this paper that new, novel and diverse placement locations will enable the 

qualifying dietitian to contribute more and meet the multidisciplinary and 

multidimensional roles required by EU Health 2020.  Higher Education has an important 

role investing more in securing high quality learning placements and ensuring that the 

learning environment is able to deliver dietetic practitioners for the new healthcare and 

work environments.  
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Table 1 Reported number of placements per responding country 

Country 
(number 
responding per 
country) 

Number of different 
placements reported  
2011 

Overall duration in weeks 
of placement 

 
2011 
(current 
study) 

 
2009 
(reported  
previously)1,2 

 

2011 
(current 
study) 

2009 
(reported 
previously)1 

Netherlands (3) 11 4 20 20 

Portugal (3) 9 4 30 30 

Belgium (6)  
Czech Rep (1) 
France (2)  
Greece (2) 

8 

4 
- 
3 
4 

16 3 
- 

18.5 
25 

20 
2 

20 
20 

Spain (6) 5 5 16 4 10 

Austria (2) 
Hungary (1)  
Israel (1) 
Sweden (3) 

4 

3 
3 
- 
3 

29 
21 
16 
9 

24 
16-30 

- 
40 

Lithuania (2) 
Ireland(1) 

3 1 
3 

- 
26 

50 
31 

Luxembourg (1) 
Slovak Rep (1) 
UK (1) 

2 
- 
1 
1 

18 
32 
28 

- 
40 
30 

Iceland (1) 1 - - - 
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Liechtenstein 5 
(1)  

- - - - 

Finland (1) 0 3 20 24 

1 
de Looy et al (2010); up to five placement locations were offered in the Questionnaire 

2
 represent mean weeks of those responding  

3
 5 out of 6 HEIs provided information about duration 

4
 In process of change in a new system 

5
 Liechtenstein didn’t organise any practice placement at the time of the study 2011. 

 
 
 
 
 
 
 
 
 
Table 2. Selection Frequency of each single subtype of placement 

Location of the placement 

Respondents indicating they use 
this location 

Yes No No answer 

Clinical setting      
Public Hospitals 33 (85%) 2 (5%)  4 (10%) 

Private Clinics   9 (22%) 2 (5%) 28 (72%) 

Nursing Homes 13 (33%) 2 (5%) 24 (61%) 

Health, Education and social care      

Local health centre/ doctor practice 13 (33%) 2 (5%) 24 (61%) 

Health promotion 15 (39%) 2 (5%) 22 (56%) 

Schools/Kindergarten 12 (31%) 2 (5%) 25 (64%) 

Local council/ Public 
Health/Government department/Non-
Governmental Agencies (Charities) 

13 (33%) 2 (5%) 24 (62%) 

Catering  
      
Hospital/Nursing homes 22 (56%) 2 (5%) 15 (38%) 

School/Restaurant (private or public) 16 (41%) 2 (5%) 21 (54%) 

Other 
      

Food  Industry 14 (36%) 2 (5%) 23 (59%) 

Private industry eg Human Resources   3 (8%) 2 (5%) 34 (87%) 

Army/Navy/Air force   3 (8%) 2 (5%) 34 (87%) 
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Health institutes   8 (20%) 2 (5%) 29 (74%) 

Research institutes   7 (18%) 2 (5%) 30 (77%) 

Freelance dietitians 10 (26%) 2 (5%) 27 (69%) 
Other, such as supermarket chains, 
consumer association, pharmacies 
and shops selling dietary products, 
nutrition magazines and food 
inspection 

10 (26%) 2 (5%) 27 (69%) 

 
 
 
 
 
 
 
 
 
Table 3a. Sub-groups selections within “Clinical” 
setting 

    Frequency  Percentage 

Public Hospitals 17 43,6 

Public Hospitals and Private Clinics 3 7,7 

Public Hospitals and nursing homes  7 17,9 

All clinical subsettings 6 15,4 

No clinical setting  2 5,1 

No answer * 4 10,3 

total: 39 100,0 

* No answer includes responses of the participants who did not use any subgroups from the specific setting. 

 

Table 3b. Sub-groups selections within “Health, Education and social 
care” setting 

  Frequency  Percentage 

Only one subgroup selected:   
Local health centre/ doctor practice 4 10,3 

Health promotion 3 7,7 

Local council/ Public Health/Government department/Non-Governmental 
Agencies (Charities) 

3 7,7 

Schools/Kindergarten 2 5,1 

two subgroups selected: 
  

Health promotion AND Schools/Kindergarten 2 5,1 

Schools/Kindergarten AND Local council/ Public Health/ Government 

department/Non-Governmental Agencies (Charities) 
2 5,1 
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Local health centre/ doctor practice AND Health promotion 1 2,6 

three subgroups selected: 
  

Local health centre/ doctor practice AND Health promotion AND Local council/ 

Public Health/Government department/Non-Governmental Agencies (Charities) 
3 7,7 

Local health centre/ doctor practice AND Health promotion AND 

Schools/Kindergarten 
1 2,6 

Health promotion AND Schools/Kindergarten AND Local council/ Public 
Health/Government department/Non-Governmental Agencies (Charities) 

1 2,6 

All four subsettings 4 10,3 
No Health, Education and social care setting 2 5,1 

No answer * 11 28,2 

total: 39 100,0 

* No answer includes responses of the participants who did not use any subgroups from the specific setting. 

 

Table 3c. Sub-groups selections within “Catering”    

 

Frequency  Percentage 

Hospital/Nursing homes 9 23,1 

School/Restaurant (private or public) 2 5,1 

Both Catering subgroups 14 35,9 

No Catering setting   2 5,1 

No answer * 12 30,8 

total: 39 100,0 

* No answer includes responses of the participants who did not use any subgroups from the specific setting. 

 

 

Table 3d. Sub-groups selections within “Other” 
category 

  

 

Frequency  Percentage 

Food  Industry 4 10,3 

Army/Navy/Air force 1 2,6 

Freelance dietitians 1 2,6 

two to three subgroups selected: 

  

Food  Industry AND Health institutes 1 2,6 

Research institutes AND Freelance dietitians 1 2,6 

Food  Industry AND Health institutes AND Freelance dietitians 1 2,6 

Food  Industry AND Research institutes AND Freelance dietitians 1 2,6 

four to six subgroups selected: 
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Food  Industry AND Health institutes AND Research institutes AND Freelance 

dietitians 
1 2,6 

Food  Industry AND Private industry (eg Human Resources) AND Health 
institutes AND Research institutes AND Freelance dietitians 

1 2,6 

Food  Industry AND Health institutes AND Research institutes AND Freelance 
dietitians AND 1 additionally reported sub-category 

#
 

1 2,6 

Food  Industry AND Health institutes AND Freelance dietitians AND 2 
additionally reported sub-categories 

#
 

1 2,6 

Health institutes AND Freelance dietitians AND 3 additionally reported sub-
categories 

#
 

1 2,6 

more than six subgroups selected: 
  

All six other categories AND 1 additionally reported sub-category 
#
 2 5,1 

No “other” setting  2 5,1 

No answer * 20 51,3 

total: 39 100,0 

* No answer includes responses of the participants who did not use any subgroups from the specific setting. 
#
 Additionally reported subcategories include supermarket chains, consumer association, pharmacies and shops selling 

dietary products, nutrition magazines, as well as food inspection. 

Table 4. Maximum duration of practice placement according to location (in 

weeks) 

 Location of placement 
 

Number of 
responses 

Weeks in placement location 

min max median IQR * 

Clinical setting      

Public Hospitals (29) 4.0 30.0 14.0 8.5 - 22.0 

Private Clinics (7) 2.0 30.0 9.0 4.0 - 24.0 

Nursing Homes (11) 2.0 30.0 7.0 2.0 - 20.0 

Overall weeks in a Clinical 
setting 

(47) 2.0 30.0 12.0 7.0 – 20.0 

Health, Education and social care 

Local health centre/ doctor 
practice 

(10) 1.0 24.0 7.5 3.5 - 20.0 

Health promotion (12) 1.0 24.0 5.0 2.5 - 7.8 

Schools/Kindergarten (7) 2.0 8.0 2.0 2.0 - 4.0 

Local council/ Public 
Health/Government 
department/Nongovermental 
Agencies (Charities) 

(10) 1.0 20.0 6.0 3.5 - 8.5 

Overall weeks in social services (39) 1.0 24.0 5.0 2.0 – 8.0 

Catering      

Hospital/Nursing homes (18) 1.0 24.0 5.5 3.8 - 10.3 



 

18/18 
 

 

School/Restaurant (private or 
public) 

(12) 1.0 20.0 4.0 2.1 - 7.5 

Overall weeks in catering (30) 1.0 24.0 4.5 2.9 – 8.5 

Other      

Food  Industry (10) 1.0 24.0 4.0 2.8 - 10.5 

Private industry eg Human 
Resources 

(2) 7.0 12.0 (9.5) * 

Army/Navy/Air force (2) 6.0 12.0 (9.0) * 

Health institutes (6) 1.0 24.0 9.5 4.8 - 21.0 

Research institutes (5) 4.0 24.0 7.0 5.0 - 18.0 

Freelance dietitians (7) 2.0 24.0 7.0 4.0 - 20.0 

Overall weeks in 
other/alternative practice 
placements 

(32) 1.0 24.0 7.0 4.0 – 12.0 

*Interquartile range has not been calculated where the placement is reported by 
less than 5. 
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Appendix  2  Draft paper for publication 

ANALYSIS OF WORKING PRACTICE TO ENSURE A QUALITY 

LEARNING EXPERIENCE IN DIETETIC PLACEMENTS 

Introduction  

Practice placement is an essential component of a higher education curriculum, where 

students apply their knowledge to practice, learn key skills and achieve the required 

competencies for registration as Dietitians. Work-based learning in Higher Education 

Institutions (HEIs) encompasses a range of activities associated with employability and the 

workplace (NEF, 2007). Work placements, as pointed out by NCVER (2007), hold 

tremendous potential, which can only be realised where the aims of placements are made 

clear, environments are conductive to learning, all participants are adequately equipped and 

resourced and policies and information are clear and encouraging. The significance of 

practice-based learning in dietetics cannot be underestimated, since dietetics is a highly 

applied science. In 2010 the European Federation of Associations of Dietitians (EFAD, 2010) 

published the “European Practice Placement Standards for Dietetics”, which should be used 

across Europe to ensure high quality learning experience on placement. Since then, DIETS 

(Dietitians Improving Education Training Standards) has focused on describing all areas of 

practice placements for dietitians across Europe (paper under submission) and promoting 

innovative and high quality practice placements in order to prepare the dietetic workforce to 

meet the demands of Europe 2020. 

The overall aim of this study was to review the status of practice placement 

preparation by academic institutions (HEIs).  In particular, quality and type of supporting 

documents and/or courses were evaluated.  

 

Methods 

In an exploratory phase, a workshop was organised during the kick off meeting of DIETS2 in 

Amsterdam, December 2010. Five questions were presented to identify the type of placements 

as well as the presence and quality of supporting documents used for practice placements. 
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Thereafter, a questionnaire was formulated to investigate the quality of the learning 

experience of students on their practice placement using the adherence to the European 

Dietetic Practice Placement Standards (EFAD, 2010; appendix 1) (EDPP Standards) by the 

HEI’s. Therefore 13 of the 18 standards were identified as most relevant for the purpose of 

this questionnaire. A question was added to map the presence of different documents 

according to the type of practice placement. Finally, a call was launched for  all kind of 

supporting material related to the practice placement. The questionnaire was converted to an 

online form called Lime Survey (SID 75837: Mapping Student Placement and their quality) 

after it was piloted by members of the DIETS2 work groups..  All HEIs that were partners of 

DIETS2 or corresponding National Dietetic Associations (NDAs), in case HEIs did not 

represent a partner-country, were invited to complete the survey and send the respective 

documentation (eg guidelines, evaluation forms, marketing information). The survey was 

online accessible from mid April 2011 for 6 weeks length. A reminder was sent to achieve a 

higher response rate. However, due to the low response rate concerning documentation 

provision, a repeated request followed until September 2013  to submit all documentation 

used by HEIs. 

Analysis of data was performed so as descriptive statistics of the results to be provided.  

A user friendly database frame was developed in order to collect and collate and map existing 

documents.The type of placements, the diversity of documents as well as the persons involved 

in PBL (placement based learning) were taken into account, in order to map and assess quality 

in respect to practice placement standards.    

 

Results 

Responders 

In total, 21 participants took part in the workshop. They were representatives of HEIs, 

NDAs and other public and private enterprises, while their countries of origin were Belgium, 

Czech Republic, Denmark, France, Greece, Hungary, Lithuania, Norway, Portugal, Spain, 

Switzerland, the Netherlands and the United Kingdom. All DIETS2-partners, 67 HEIs and 

NDAs in total (n=58 and n= 9, respectively), were asked to complete the survey’s 

questionnaire. A response rate of 58% (39 out of 67) was achieved and was taken into account 

for further analysis. Thirty-five HEI’s and 2 NDA have shared their work placement 
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documentation representing Austria, Belgium, Czech Republic, Denmark, France, Germany, 

Greece, Hungary, Ireland, Portugal, Slovenia, Spain, Sweden, Switzerland, the Netherlands 

and the United Kingdom. 

Self-report on adherence to the EDPP Standards, EFAD, 2010 

The majority of HEIs (26 out of 39 or 67%) reported that they have checked the EDPP 

Standards with their documents (figure 1).  

 

More in detail, quality assessment of practice placement is summarized in table 1. Some of 

these results are highlighted as follows: 71.8% of the responders claim that the learning 

outcomes of practice placements are clear. The HEI is responsible for the academic standards 

and quality of all placements in 76.9% of HEIs. 64.1% of HEIs have policies, standards and 

procedures to test and approve practice placements and to monitor their ongoing quality of 

delivery of learning. 76.9% of HEIs reported that practice placements have a formal 

agreement regarding roles and responsibilities, including termination of an agreement. In 

71.8% of HEIs, information, support and guidance materials are available and drawn up 

and/or agreed by the practice placement partners and HEIs.  
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TABLE 1. Quality assessment of practice placement 

  Yes % (n) No % (n) N/A %(n) 

Learning outcomes are efficiently set. 79.5 (31) 17.9 (7) 2.6 (1) 

The learning outcomes are clear and published for 

all. 
71.8 (28) 23.1 (9) 5.1 (2) 

Learning outcomes are assessed where they are 

taught. 
66.7 (26) 30.8 (12) 2.6 (1) 

The HEI is responsible for standards and quality. 76.9 (30) 20.5 (8) 2.5 (1) 

The HEI has standards to assess and monitor practice 

placement. 
64.1 (25) 30.8 (12) 5.1 (2) 

The practice placement has a formal agreement. 76.9 (30) 18.0 (7) 5.1 (2) 

Information and guidance material agreed by both 

partners is provided 
71.8 (28) 25.6 (10) 2.6 (1) 

Students are prepared by HEIs to demonstrate 

lifelong learning whilst on practice placement 
71.8 (28) 23.1 (9) 5.1 (2) 

Clear procedures for problem handling. 71.8 (28) 25.6 (10) 2.6 (1) 

HEIs provide clear guidance for evaluation of 

students progress. 
74.4 (29) 23.1 (9) 2.6 (1) 

Students can give feedback. 84.6 (33) 12.8 (5) 2.6 (1) 

 

Concerning the quality assessment of supervisors (Table 2), the HEI provides support 

and training for the teachers and supervisors in 43.6% of HEIs. Staff development is 

monitored and reviewed to reassure its competence to teach students in 48.7% of HEIs. 

Moreover, 76.9% of HEIs accepted that together with their practice placement partners, they 

succeed in making the role, responsibilities and entitlements clear to the students while on 

their practice placement.  
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TABLE 2. Quality assessment of institutional staff and supervisors 

  Yes % (n) No % (n) N/A % (n) 

The HEI provides support and training.  43.6 (17) 51.3 (20) 5.1 (2) 

Encouragement to undertake staff development.  53.8 (21) 41.0 (16) 2.6 (1) 

Staff development is monitored and reviewed. 48.7 (19) 48.5 (19) 2.6 (1) 

Both partners make practice placement role and 

responsibilities clear to the student. 
76.9 (30) 20.5 (8) 2.6 (1) 

Regular planned meetings between partners. 64.1 (25) 33.3 (13) 2.6 (1) 

The results of the monitoring and evaluation are 

available for all partners.  
46.2 (18) 46.2 (18) 7.7 (3) 

 

Self-report on different documents according to the type of placement 

Figure 2 shows that almost half (47%) of HEIs have different documentation according to the 

type of placement.  

 

 

Collection of supporting documents 

Only 17 out of 39 (43.6%) partners who answered the questionnaire provided (uploaded or 

sent) the accompanied documents. Therefore, a repeated request of documentations’ took 

place.  
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37 partners (out of 67) responded to this request, however only 10 participants completed the 

questionnaire and provided effectively their supporting documents. The provided information 

was classified into categories according to Practice Placement Standards and quantified with 

respect to the adherence to these standards. Due to language problems, only documents from 

16 HEIs were evaluated. The results of this objective evaluation are presented in table 3. 
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Table 3: Mapping of Standards against Documentation Supplied by the Higher Education Institution Partner 
(x) = present in documents posted on the DIETS2 website  (-) = no information posted 

 Partners 
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 m
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Std Criteria/Partner numbers 93 61 48 20 33 95 51  7 44 45 71 71 47 1 40  

1 There is a document where 
formulated learning 
outcomes are set for 
practice placement  

x x x x x 
 

x 
 

x x x x x x x - x x 15 

1a) Different outcomes are set 
for different settings (eg. 
clinical, catering, nursing 
home etc) 

- - x x x x - x x x x x x - - x 11 

2 There is a document with 
learning outcomes for 
practice placement teachers 
and academic staff 

x - x - x x x x x x x x x - x - 12 

3  Learning outcomes are 
assessed appropriately. 
(According to the document 
uploaded, the way of 
assessment is clearly 
described. (eg. meets the 
following criteria: 
comparable, repeatable, 
transparent, honest and 
meaningful)) 

- x x - x x - - x x x - - x x x 10 
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4 The HEI has developed 
academic standards and 
general criteria for quality 
for the learning 
environment. 

- x - - x 

 
 

x - x - x x - - - x - 7 

4a There are specific criteria 
for each practice placement 
(eg. clinical, catering, 
nursing home etc) 

x - - x x 

 
 

x x x - x x - - - - - 8 

5 The HEI  has policies and 
procedures for evaluation 
of practice placements 
being appropriate for 
learning and providing the 
quality  

- x - - x x x x x x x x - - x x 11 

6 The HEI uses a formal 
agreement where roles and 
responsibilities of all 
partners are described 

x x - - x x x x x x x x x - x x 13 

7 Manual, guidelines or other 
document describes how 
information, support and 
guidance materials are 
available and drawn-up by 
the practice placement 
partners and HEIs in 
consultation (eg. HEI does 
invite each year the practice 
placement partners to share 
developments in the institution 

- - - - - 

 
 
 
 
 

x - x x x x x x - x x 9 
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and in the work field) 
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8 Early warning systems of 
potential difficulties with 
the placement opportunity 
or student progress are 
clearly articulated. (Eg. It is 
described how and how 
many times the HEI teacher 
will consult or/and visit the 
institution where the 
practice placement is 
fulfilled) 

- x - - - 

 
 
 
 
 

x - x x x x x x - x - 9 

9 Rules are set  in which way 
students have to write a 
report which includes 
reflection on the learning 
outcomes set in the practice 
placement 

x x - - x 

 
 

x 
 

x - x x x x x - x x 12 

10 The role, responsibilities 
and entitlements the 
student may expect while 
on their placement are 
described in a manual 

- - - x x 

 
 

x x x x x x x x - x x 12 
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11 In the manual procedures 
are  described, what 
students or the practice 
placement organisation 
should do in case of 
problems. 
(This could also be a part of the 
practice placement agreement 
between all partners.) 

- x - - - 

 
 
 
 

x - - x x x x x - x - 8 

12 Clearly written guidelines  
for monitoring and 
reporting at the end of the 
placement  are set in the 
manual 

x x x - x 

 
 

x - x x x x x x - x x 13 

13 HEI provides appropriate 
support and training for the 
teachers and supervisors 
(eg. held as a meeting, or 
written in a guide or made as 
virtual meeting, or there are 
trainings, meetings, workshops 
for practice placement 
teachers, within and outside of 
the HEI)  

- x - - - 

 
 
 
 
- 
 
 
 
 

 

- x - - x - - - x - 4 

How many standards were 
assessed as having been met 

7 10 8 5 11 14 10 13 13 16 16 12 11 1 14 10  
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Discussion 

 
This project has been able to look, three years after the publication of the European 

Dietetic Practice Placement Standards (EFAD, 2010), which were the result of an evidence 

based approach taken in 2009, at the implementation or evidence that those standards are 

being currently used in the education of  dieticians.   

According to the questionnaire results, most HEIs claim that they are responsible for 

the academic standards of all placements and they enter an official agreement based on 

defined roles and responsibilities in each placement with an associated partner. However a 

smaller proportion of HEIs retain established policies and standards in order to assess, 

approve and monitor the ongoing quality of a practice placement. Less than half HEIs provide 

training for teachers and supervisors. According to Middleton et al (2003), up to 50 – 60% of 

HEIs provided their practice placement teachers with courses to enable them to learn more 

about teaching at a level appropriate for higher education. Encouragingly, a high rate of HEIs 

gives the opportunity to the students to provide feedback of practice placement in order to 

turn it to advantage and improve its quality.  

Concerning the documentation review, many of the standards are being met and 

appropriate paperwork is being presented and shared with other dietetic educators via a 

database.  However it is disappointing that only six of the viewed 16 placement documents 

reviewed had information about how the HEI supported the placement with respect to the 

quality of the learning environment. The clarity of goals has been seen as critical to a 

successful placement learning experience (CIPD, 2012:18) and it was particularly noteworthy 

that only four sets of documents did not have clear learning outcomes. Preparation of the 

placement teachers is also crucial for a successful learning experience (Margo et al 2008). 

Investment in supporting practice placement teachers is therefore of a high priority.  
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Appendix 3  The presentation made at the Second DIETS2 conference in Barcelona, 2012 with 
 respect to WP1 is to be found on the DIETS2 website 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix 4           QUESTIONNAIRE 

 

Mapping Student Dietetic Placements and their diversity and quality  

WP1 

 

Your name..................................................... And your Institution 

 

There are 2 sections to this questionnaire: 

 

The purpose is to find out the different kinds of placements that are used by dietetic students, what preparations Higher Education 

Institutes make to support the students and the use of Quality Standards.  We also want to invite you to share documents you use for 

placements. 

 

 

Section A Different types of placements used on dietetic courses 

 

Below is a list of dietetic placements that have been used in Europe, please add to the list or tell us where you send your students 

 

Type of placement Number of weeks (in 

total) students spend 

on the placement 

Are they supervised on 

placement by a dietitian 

employed by the placement? 

yes no Not sure 

Clinical – public hospital     

                Private clinic     

Health, Education and social care:     



Local health centre/ doctor practice 

Health promotion     

Nursing homes     

Schools     

Local council/ Public Health     

Government department     

Non Governmental Agencies (Charities)     

Food:  Food  Industry:     

Hospital catering department     

Restaurant (private or public)     

Other; please add to this list     

Private industry eg Human Resources     

Army/Navy/Air force     

Health institutes     

Research institutes     

Freelance dietitians     

 

Preparation, agreements and standards in different types of placements: 

Please indicate the different preparations you make agreements and practice placement standards you use.   If you don’t have that type 

of placement, please mark it as N/A. 

 

Practice Placement Standard 
Clinical Health, 

education and 

social care 

Food Other Other: 

___________ 

Learning outcomes are set for the practice placement(s)  
 

    
 

The learning outcomes are formally assessed on the placement 

and they contribute ECTS or other credits  
 

    

 

 

Practice placement is approved by the HEI through a visit or 

contract and their quality is monitored. By the HEI 
    

 



 

There is a formal agreement/contract of the roles and 

responsibilities between the HEI and the practice placement 
 

    

 

Information, support and guidance materials are provided to 

and with the practice placement partners and HEIs to the 

student 
 

    

 

There is a system in place to warn of problems in the practice  

and everyone (HEI, Placement and student) knows how to use 

them 
 

    

 

Students are expected to demonstrate lifelong learning whilst 

on practice placement  
 

    

 

The HEI provides support and trains the teachers and practice 

placement supervisors. 
 

    

 

Staff development of the practice placement supervisors is 

checked to make sure they are competent. 
 

    

 

Regular meetings between the practice placement partners 

and HEI are held to improve quality of placement learning. 
 

    

 

 

Section B 

Practice Placement Standards were adopted unanimously by European Federation of the Associations of Dietitians (EFAD) in 2010 as 

best practice for the education and training of dietetic students in Europe.  They compliment the European Benchmark Statement for 

Academic Programmes. 

 

We are interested to know how many of these Standards are already in place for dietetic student placements.  We are also interested in 

whether you have looked at the DIETS Website (www.thematicnetworkdietetics.eu) to see what documents are already available to 

support the standards and upload any that you use that may be of use.  Please upload in your own language or in English. 
 

http://www.thematicnetworkdietetics.eu/


Standard Practice Placement Standard 

Do you have 

this standard in 

operation 

Please check the website for 

documents you uploaded for sharing 

OR upload your documents 

www.thematicnetworkdietetics.eu 

 

yes no 

 

I have checked 

website for 

documents 

 

I have uploaded 

documents 

yes no 

1 Learning outcomes are set for the practice placement(s) and they 

contribute to the overall aims for the programme 

 

  

   

2 The learning outcomes are clear to the practice placement teacher, student 

and academic member of staff. (they are published for all) 

 

  

   

3 Each learning outcomes is assessed on the placement where it is taught. 

 
  

   

4 The Higher Education Institution (HEI) is responsible for the academic 

standards and quality of all practice placements. 

 

  

   

5 The HEI has policies, standards and procedures to test and approve 

practice placement and monitor their ongoing quality of delivery of 

learning. 

  

   

6 The practice placement has  

a)  a formal agreement of the roles and responsibilities which it has  

b) And how an agreement can be ended.  

 

 

 

 

   

     

7 Both parties agree on the responsibilities of each other  

 
  

   

8 Information, support and guidance materials are available and drawn-up 

by the practice placement partners and HEIs together  

 

  

   

9 Early warning systems of problems with the placement or student 

progress to the HEI, the student and the practice placement 

 

  

   

http://www.thematicnetworkdietetics.eu/


10 Students are expected to demonstrate lifelong learning whilst on practice 

placement and the HEI prepares the students in development of this skill. 

 

  

   

11 The practice placement and HEI make clear the role, responsibilities and 

entitlements the student may expect while on their placement. 
  

   

12 Clear procedures are in place and well known if problems occur during the 

practice placement or a complaint needs to be made. 

 

  

   

13 The HEI provides clear guidance for the practice placement on how to 

monitor and report student progress at the end of the placement. 

 

  

   

14 The HEI provides support and training for the teachers and supervisors. 

 
  

   

15 All staff in the HEI or the practice placement is encouraged to undertake 

staff development to maintain a high quality learning experience for 

students. 

 

  

   

16 Staff development is monitored and reviewed to make sure everyone is 

competent to teach students 

 

  

   

17 a) There are regular planned meetings between the practice 

placement and the HEI and these are used to improve the 

placement.   

 

b) The student provides feedback to the meetings 

 

  

   

  

   

18 Monitoring and evaluation bring improvement to the profession and the 

HEI 
  

   

 

Thank you 



Appendix 5 

Screenshot ‘Database for placement teachers’ (del 1.4) 

a) Supporting documents per HEI partner (n=37): 

 

 

b) Supporting documents of one partner: 
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Appendix 7  (DEL1.4) External evaluator ‘database for placement teachers’ 
 

                                                                    
 
 
User feedback 
Affiliation/address (eg industry/governmental department): Social Health Insurance 
 

Guide question Your feedback 

The product is clearly 
labelled and its 
purpose or proposed 
use clearly indicated 

Comments for improvement 

 Does everybody know what means HEI? Maybe you put an 
explanation in parenthesis? (later under deliverables I found 
the explanation…) 

 the letters are very small 

 the HEIs should be sorted by country/ city, not by the name 
of the HEI…(now it is mixed: some by city, some use the 
name of the institution) 

 

The content was 
logically presented and 
easily understood 

Comments for improvement 

 I was looking for the “latest deliverabels” on the right side, 
not easy to find in the middle of the page, small headline. 

 Folders/ database for replacement teachers: where to find 
the excel sheet/overview here? 

 Use line-breaks for the information in the cells of the excel 
sheet, it is easier to find the link… 

 

I could see this product 
being used if…… 

Please name audience(s) that would benefit and any 
modifications that might/could/would need to be made 

I would like to use this 
product for….. 

Please tell us about its potential use and any 
recommendations. 

Anything more you would like to say? 

 why not translate all documents into English to make it usable for the whole 
community? 

 page confusing and time-consuming 
 

May we contact you for any points of clarification? Yes. 
 

 
 



 

 

 

 
 
 

Appendix 8  Guide to best practice for student placement ((Del 1.5) please see the printed Booklet for this Guide 
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Appendix 9 (DEL 1.5 )  External evaluator ‘Guide to best practice’ 

 

                                                                    
 
 
 

a) User feedback by the Chief Dietitian,  Emmaus ( group of different health care 
settings) , Duffel, Belgium – 5/11/2013 

I suppose it wasn’t easy to create it ; it is very well done. There is still a lot of work to do. One 
of the most difficult things is that the job of a clinical dietitian in Belgium only represents 27% 
of the total job description of a dietitian in Europe. I‘ve noticed that there is a big difference 
from one country to another. 
The overall structure is very clear, no comments. The content is also very clear. 
In my opinion, appendix 2 is very clear and partially suitable for application in Flanders. Also 
the ‘I can do model’ is very interesting. 
Appendix 13 is about the standardization of the evaluation method  of the students : a step in 
the right direction. 
I would like to add that I find it very difficult to assess students, especially when they do their 
placement in a big organization. In our organization, there are several campuses and more 
than 10 other colleagues. We have created several documents to facilitate an objective and 
correct assessment of the student. Maybe the different coaches of the practice placements 
can learn from each other. An annual meeting with some coaches and lecturers of the HEI’s 
seems very useful. The coaches can explain which tools they use for an objective and 
correct evaluation. The lecturers of the HEI can explain where the school is focusing on. I 
suppose that the content of the education has changed during the past 20 years. Sometimes 
we are surprised that students don’t know certain matters. Maybe the students have not seen 
these matters so detailed at school and do we assess the student wrongly too severely. 
Closer cooperating between HEI’s and practice placements can reinforce and lift up the 
education level and quality of the practice placement. 
I hope my feedback has been useful. 
 
 
 

b) User feedback by the Chief Dietitian AZ St-Lukas (hospital), Gent , Belgium - 
3/11/2013 

Below, you can find my comments and remarks on the Guide of best practice :  
1. In the introduction there is a lot of explanation about the need of a practical 

placement of good quality but the necessity of a guide of good quality is not stressed. 

There is no connection. 

2. The different types of placement are displayed in the ‘pie diagram’. Is it not useful to 

oblige students to experience each kind of placement and to describe the differences 

in the guide ? 

3. Shouldn’t  the competences, which students have to obtain at the end of their 

education, be written at European level ? In Flanders the competences are described 

extensively  in a new standardized assessment document, used by all HEI’s . Maybe 

this work has to be done on European level ? 

4. When I compare the standards in the table with the 18 standards of appendix 14, I 

think that standard 17 and 18 are very important. Unfortunately these are omitted. 
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5. Table 1 is a very good summary, nevertheless some remarks : 

a.  stand 1 = ‘normally through ECTS credit rating’ : if ECTS rating is not 

available, what should be used ? 

b. Stand 2&3 = less important than 1 

c. Stand 4 : the HEI is responsible so they also need to have criteria that practice 

placements must meet. They are responsible for all administrative documents 

concerned. They should write down everything and train the coaches of the 

practice placements.  The HEI’s are the drivers, the practice placement are 

the co-pilots. 

In practice, it is not always easy : there are too few internships available in Flanders and for 
the coaches it is not always easy to find enough time to assess the students thoroughly and 
to attend training. 

 



DRAFT: Pedagogic standards for dietetic placement teachers   1/13 

 

                                                  

 

       

 

 

 

Pedagogic standards for dietetic placement teachers 

Consultation document, August 2013 

 

 

 

 

 

 

 

 

 

 

 

         

 

 

 

 

 

 

“This project has been funded with support from the European 

Commission. 

This publication [communication] reflects the views only of the 

author, and the Commission cannot be held responsible for 

any use which may be made of the information contained 

therein“. 



DRAFT: Pedagogic standards for dietetic placement teachers   2/13 

 

 

Content 

 

 

Introduction 

1.0 Background and rationale 

2.0 Definitions 

3.0 Pedagogic standards for dietetic teachers 

References 

Appendices 1, 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



DRAFT: Pedagogic standards for dietetic placement teachers   3/13 

 

INTRODUCTION 

1.1 Background and rationale 

'DIETS' refers to the acronym for the first Network (2006-09): Dietitians Improving the 

Education and Training Standards. DIETS2 is the second network ‘Dietitians ensuring 

education, teaching and professional quality’ funded by the EACEA (2010-13). Dietitians 

come together from higher education institutes (HEIs), professional associations and others 

to improve education at all levels (JQI, 2004) and make the dietetic curricular transparent 

(European Academic and Practitioner Standards For Dietetics, EFAD 2005) and accessible 

(European Credit Transfer Scheme, see publication by DIETS2 available soon!).  The 

Network works across 31 countries in Europe and with international partners. 

(www.thematicnetworkdietetics.eu) 

The pedagogic standards have been prepared by a Work Package of DIETS2 named 

'Supporting Work based/Placement Learning'.  The development of pedagogic standards for 

practice teachers to improve the quality of the learning environment was first proposed by the 

European Federation of the Associations of Dietitians (EFAD) in its Roskilde Declaration in 

2003 (see Appendix 1).  In 2010 European Practice Placement Standards for Dietetics were 

adopted by EFAD to provide guidance and standards for the placement which all dietitians 

undertake as part of the preparation for graduating as a professional dietitian. 

 

1.2 Development 

The development of these pedagogic standards has used practice placement/work based 

learning data, the EFAD Standards for Practice Placements (EFAD, 2010) and also drew on 

best practice from other professions and agencies (Appendix 1).   

 

1.3 Consultation 

This consultation document is being sent to partners in DIETS2 (HEIs) and National Dietetic 

Associations (NDAs through EFAD) to seek views and feedback. 

 

 

 

 

1.4 Discussion 

During the development of these Standards a discussion was initiated regarding the 

definition of dietetic practice.  Many dietitians working in Europe would understand dietetic 

practice, in the context of these standards, to be preparation for the role played by dietitians 

in the workplace.  The European Federation of the Associations of Dietetics (EFAD) has 

The ultimate goal is to provide guidelines for practice placement teachers, aimed at 

the achievement of the optimum degree of quality, standards and outcomes with 

regard to practice placement learning facilitated by the teacher 
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adopted the definition by the International Confederation of Dietetic Associations (ICDA) for 

the role of dietitians which is reproduced below. 

• A dietitian is a person with a qualification in Nutrition & Dietetics recognized by 
national authority(s).  The dietitian applies the science of nutrition to the feeding and 
education of groups of people and individuals in health and disease. 
 

• The scope of dietetic practice is such that dietitians may work in a variety of settings 
and have a variety of work functions. 

 

However who should direct and control the preparation of the student of dietetics for dietetic 

practice and particularly who is the best placed to teach students about dietetics in practice 

remained a discussion point.  

The European Academic and Practitioner Standards for Dietetics provide a comprehensive 

understanding of the academic discipline of dietetics and that ‘The practical component will 

enable demonstration of knowledge, skills and attitudes of the subject and discipline of 

dietetics’ (EFAD, 2005 page 19).  Further ‘Dietetics is concerned with the nutrition of the 

individual both in health and disease at a primary level and extends through to tertiary care in 

acute specialised medical provision. Practitioners of dietetics use their interpersonal skills, 

knowledge and expertise in other arenas such as industry (especially food and 

pharmaceutical), primary research and development, education, local government, the media 

and private practice’ (ibid page 10).  Based on these acknowledged European Standards it 

could be stated that only a qualified dietetic practitioner would have the necessary academic 

and practice understanding to judge the competence of a dietetic student at the point of entry 

to the profession (EFAD, 2009) and therefore direct and manage the overall practice 

placement(s) period.  This might include a period of placement in industry or local 

government where the student would be taught/supervised by a non-dietetic specialist in that 

area.  However the role of the student would be to learn about the function of the workplace 

and consider how their dietetic knowledge and skills of nutrition are applied ‘to the feeding 

and education of groups of people and individuals in health and disease’.    

 

2.0 Definition of Terms 

Pedagogy: 

Pedagogy is the method and practice of teaching, especially as an academic subject or 

theoretical concept (Oxford English Dictionary).  Therefore pedagogy is an important subject 

with its own evidence and research base.  Many scientific journals publish papers on 

effective teaching and educational methods. 

Practice placement teacher: 

The term ‘teacher’ has been used throughout this paper to emphasise the nature of the role.  

The dietitian working with students in practice should be seen as facilitator of learning and in 

so doing bridge the theory-practice gap.  Practice placement teachers should provide a 

synthesis of ‘clinical’ (practice) and theoretical learning and act as role models demonstrating 

evidence based practice with respect to their pedagogic role (education), their theoretical and 

their practice competence.   



DRAFT: Pedagogic standards for dietetic placement teachers   5/13 

 

The term supervisor has not been used as it is most often associated with the role of 

‘supervisor of tasks’ not a teacher or facilitator of learning (Landers, 2000).  

 

 

 

 

 

Dietetic practice:  

Suggestion of definition by the Professional Practice Committee of EFAD pending  

 

Standards:  

In general, a standard can be defined as 'a set of rules for ensuring quality. A document 

established by consensus and approved by a recognized body that provides for common and 

repeated use, rules, guidelines or characteristics for activities or their results, aimed at the 

achievement of the optimum degree of order in a given context’ (ISO/IEC Guide 2:1996, 

definition 3.2) 

 

Professional teaching standards: 

Professional teaching standards represent the teaching profession’s consensus on the 

critical aspects of the art and science of teaching (pedagogy) that characterizes 

accomplished teachers in various fields. Cast in terms of actions that teachers take to 

advance student outcomes, these standards also incorporate the essential pedagogical 

knowledge, skills, dispositions and commitments that allow teachers to practice at a high 

level. These standards rest on a fundamental philosophical foundation comprised of five core 

propositions: 

• Teachers are committed to students and their learning. 

• Teachers know the subjects they teach and have the necessary pedagogical 

knowledge. 

• Teachers are responsible for managing and monitoring student learning. 

• Teachers think systematically about their practice and learn from experience. 

• Teachers are members of learning communities.  

(National Board for Professional Teaching Standards, 1998). 

 

Dietetic placement teachers:  

Teachers of students in placement settings where they are learning about professional 

dietetic practice will be known as Dietetic Placement Teachers.  They have specialist 

knowledge and understanding in the process of education and facilitation of learning for 

students in a placement setting and have undergone a specialist education programme.   
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3.0 The proposed Pedagogic Standard for Dietetics Placement Teachers   

 

Standard 

Number 

Pedagogic Standard for Dietetics Placement Teachers   Source/ 
Reference 

The dietetic placement teacher 

1 
The dietetic placement teacher is a person with a qualification in 

Nutrition & Dietetics recognised by national  authority 

EFAD(*) 

2 

The dietetic placement teacher has a pedagogic certificate or 

equivalent formal education and training in facilitation of learning 

in practice 

standard 15 of 

EPPSD 2010(**)/ 

Gazette 

Austria(***) 

3 

The dietetic placement teacher normally has at least one year of 

dietetic professional experience in a professional field relevant to 

the practice placement teaching 

standard 15 of 

EPPSD 2010/ 

Gazette Austria 

The dietetic placement teacher as a professional 

4 
The dietetic placement teacher  applies lifelong learning regarding 

his/her discipline 

standard 15 of 

EPPSD 2010 

5 

The dietetic placement teacher provides evidence based 

pedagogic practice as a teacher by seeking evaluative feedback 

from students and the HEI at the end of the practice placement 

experience  

standard 18 of 

EPPSD 2010 

6 

The dietetic placement teacher participates in the support and 

training provided by the Awarding Institution (HEI) concerning 

practice placement teaching  

standard 14;15 

of EPPSD 

2010 

The dietetic placement teacher and their role in formal academic education 

7 

The dietetic placement teacher arranges the learning environment 

in practice to meet the academic standards and quality specified 

by the Awarding Institution (HEI) and documents this in written 

policies and procedures  

standard 5 of 

EPPSD 2010 

8 
The dietetic placement teacher knows, understands and applies 

correctly the learning outcomes specified by the HEI.  

 standard 2 of 

EPPSD 2010 

9 
The dietetic placement teacher knows, understands and applies 

correctly the evaluation system specified by the HEI  

 standard 3 of 

EPPSD 2010 

10 

The dietetic placement teacher attends planned meetings 

between the practice placement partners and the HEI/awarding 

institution, with student involvement, to improve quality and 

advance the understanding of the effectiveness of placement 

learning. 

standard 17 of 

EPPSD 2010 
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The teaching, learning and education programme 

11 

The dietetic placement teacher plans the programme of study for 

the student to meet the learning outcomes with the HEI 

Standard 1; 2 

of EPPSD 

2010; RCN 

2006(****); 

DIETS 2 LLL 

toolkit 

2013(*****) 

12 
The dietetic placement teacher facilitates/encourages the learning 

process of the student in terms of a planned process 

RCN 2006; 

DIETS 2 LLL 

toolkit 2013 

13 
The dietetic placement teacher provides time for reflection, 

feedback and monitoring of students’ progress 

RCN 2006; 

DIETS 2 LLL 

toolkit 2013 

14 

The dietetic placement teacher ensures that students have 

constructive feedback, with suggestions on how to make further 

improvements to promote progress 

RCN 2006; 

DIETS 2 LLL 

toolkit 2013 

15 

The dietetic placement teacher is willing to share their knowledge 

with the student and the HEI contact person relevant for practice 

placement teaching 

Standard 8; 17 

of EPPSD 

2010; RCN 

2006; DIETS 2 

LLL toolkit 

2013 

16 

The dietetic placement teacher establishes and makes known the 

procedures to be followed if problems occur during the practice 

placement or a complaint needs to be made 

standard 12 of 

EPPSD 2010 

The practice placement environment 

17 

The dietetic placement teacher identifies specific learning 

opportunities that are available within the practice placement to 

the student 

EUE-net 

Guidelines for 

PP of students 

(2010)(******) 

18 

The dietetic placement teacher provides a safe work environment EUE-net 

Guidelines for 

PP of students 

(2010) 

19 

The dietetic placement teacher facilitates and encourages the 

integration of the student in the team/company 

EUE-net 

guidelines for 

PP of students 

(2010) 

(*)EFAD: European Federation of the Association of Dietitians; (**)EPPSD: European practice placement standards for 

dietetics; (***)Gazette, Austria; (****)RCN: Royal College of Nursing ;(*****):DIETS 2 LLL Toolkit: Pedagogic skills of 

dietitians; (******)EUE-net guidelines: European University Enterprise Network 
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Appendix 1 Roskilde Declaration (EFAD, 2003) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At the EFAD General Meeting in September 2003 EFAD agreed priorities for the 
harmonisation of the education and practice of dietitians across Europe (Roskilde 
Declaration): 
 

1. To agree a description of the role of the Dietitian in Europe 

2. To investigate the requirement of a minimum qualification (3 yr degree) 

‘benchmarked’ 

3. To agree European Academic and Practitioner Standards for Dietetics (a 

Benchmark Statement ) 

4. To set a benchmark for teachers of dietetics 

5. To agree a common language by defining technical terms used 

6. National registration of Dietitians to protect the title 

7. Consideration be given to registration as a European Dietitian 
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Appendix 2  Reference documents 

 

1. In general: Responsibilities of the Supervisor stated by the EUE-net guidelines for 

Practice Placements of students (2010): 

- To ensure that students read the rules of how to behave inside the company; 

- To accept the role of facilitator of learning; 

- To provide a diversity of learning experience; 

- To clarify the outcomes of the placement to the student; 

- To provide a safe work environment; 

- To help the student to integrate in the environment of the department 

 

2. Specifically: Standards stated by the European practice placement standards for 

dietetics (2010): 

Practice Placement Learning Outcomes 

Standard 1 Learning outcomes must be set for the practice placement(s) and must 

demonstrate how they contribute to the overall aims for the programme, normally through 

ECTS credit rating. 

Standard 2 The learning outcomes must be clear to the practice placement teacher, student 

and academic member of staff.  

Standard 3 The learning outcomes must be assessed appropriately. 

Responsibilities for Academic Standards and Quality 

Standard 4 The Awarding Institution (HEI) is responsible for the academic standards and 

quality of all learning environments, including practice placements. 

Standard 5 The Awarding Institution (HEI) must have policies and procedures by which it is 

able to satisfy itself that i) the appropriate standards for the approval of practice placement 

are in place and ii) their ongoing quality of delivery of learning is clear.  

Standard 6 The practice placement is a partner in delivery of the curriculum & must have a 

formal agreement of the roles and responsibilities including termination of an agreement. 

Responsibilities of the Partners working together 

Standard 7 Both parties will agree on the responsibilities of each other with respect to 

achieving a quality student learning experience. 

Standard 8 Information, support and guidance materials should be available and drawn-up by 

the practice placement partners and Awarding Institutions (HEIs) in consultation. 
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Standard 9 Early warning systems of potential difficulties with the placement opportunity or 

student progress must be clearly articulated. 

Standard 10 Students will be expected to demonstrate the use of reflection and its use in 

lifelong learning whilst on practice placement; the Awarding Institution (HEI) should prepare 

the students for this process adequately. 

Standard 11 The practice placement and Awarding Institute (HEI) will make clear the role, 

responsibilities and entitlements the student may expect while on their placement.  

Standard 12 Clear procedures should be in place and known to all if problems occur during 

the practice placement or a complaint needs to be made. 

Support for the Practice Placement Partners 

Standard 13 The Awarding Institution (HEI) should provide clear guidance for the practice 

placement partner on procedures for monitoring and reporting at the end of the placement. 

Standard 14 The Awarding Institution (HEI) should provide appropriate support and training 

for the teachers and supervisors 

Staff Development for all those teaching students 

Standard 15 All staff within the Awarding Institution (HEI) or the practice placement must 

have appropriate access and be encourages to undertake staff development in order to 

maintain a high quality learning experience for students.   

Standard 16  Staff development should be monitored and regularly reviewed to ensure 

maintenance of competence 

Monitoring and evaluation of the student experience 

Standard 17 Regular planned meetings between the practice placement partners and 

awarding institution, with student involvement, should be used to improve quality and 

advance understanding of the effectiveness of placement learning. 

Standard 18  Monitoring and evaluation should be shown to bring added benefit and 

improvement to the development of the curricular, the Profession and academia.  

3. Specifically: characteristics of profession stated by EFAD 

A dietitian is a person with a qualification in Nutrition & Dietetics recognised by national 

authority. (DIETS website: European Dietetic Competences and their Performance 

Indicators, attained at the point of qualification and entry to the profession of Dietetics (2009)) 

 

4. Pedagogic skills of dietitians (LLL Toolkit pg 32: Guidelines for developing a 

teaching portfolio (Last access 10.05.2013)) stated by DIETS 2: 

Educator skills of dietitians  

The competences of dietitians in this field can be described as:  



DRAFT: Pedagogic standards for dietetic placement teachers   12/13 

 

• Demonstrating responsibility to contribute to the education and training of patients/clients, 

students, dietitians and other health professionals  

• Demonstrating ability to prepare and present educational material through the critical 

evaluation and synthesis of relevant information to meet learning outcomes in appropriate 

settings and using effective media  

This means that a dietitian ...  

• has an extensive knowledge and critical understanding of effective educational methods 

and pedagogy to influence the behaviour of individuals and groups, as well as students and 

other professionals  

• uses educational techniques to empower patients/clients, students, professionals and other 

people to identify their potential and seek out opportunities to improve nutritional health and 

reduce inequalities  

• ensures that individuals are encouraged and supported, wherever possible, to be self-

sufficient in managing their own educational or health related needs  

• facilitates learning in practice, mentoring and coaching to promote a positive learning 

environment for students and other relevant professionals.  

• is able to perform a systematic literature review to critically appraise current evidence and 

synthesize an informed strategy, to teach best practice for a specific dietetic question  

• creates a culture of challenge and support where critical feedback is received positively and 

mistakes are regarded as learning opportunities  

• provides positive critical feedback, coaches team members to enhance their performance 

and clarify their roles and responsibilities  

• initiates, manages and demonstrates exemplary supervisory skills within dietetic practice 

and supports the development of supervision skills in others (students, colleagues and other 

professionals)  

 

5. Helping students get the best from their practice placements: A Royal College of 

Nursing toolkit stated by Royal College of Nursing (2006): 

• contribute to a supportive learning environment and quality learning outcomes for 

students; 

• be approachable, supportive and aware of how students learn best; 

• have knowledge and information of the student’s programme of study and practice 

assessment tools; 

• be willing to share their knowledge of patient care; 

• identify specific learning opportunities that are available within the placement area; 
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• ensure that the learning experience is a planned process; 

• ensure that time is identified for initial interviews with students in order to assess learning 

needs and develop a learning agreement or log; 

• identify with students their core competencies and outcomes to be achieved make time to 

observe students undertaking new skills for the first time and practising newly learnt 

skills; 

• encourage the application of enquiry-based learning and problem-solving to situations, as 

well as giving factual information; 

• build into learning opportunities the chance to experience the skills and knowledge of 

other specialist practitioners; 

• build into the daily routine adequate break times to enable students to enjoy the whole 

practice learning experience; 

• offer encouragement to students and work in partnership with the multi-disciplinary team 

in order to provide holistic care; 

• provide time for reflection, feedback and monitoring of students’ progress; 

• ensure that students have constructive feedback, with suggestions on how to make 

further improvements to promote progress; 

• seek evaluative feedback from students at the end of their practice placement 

experience; 

• be willing to take pride in sharing the student’s journey on the path to becoming a 

registered nurse or midwife. 

 

6. Minimum requirements for guidance during in-service training by Ordinance of the 

Federal Minister for Health and Women on Bachelor Courses providing Education for 

Higher Clinical-Technical Professions at Universities of Applied Sciences, Austria. 

Article 6: In practical in-service training pursuant to Annexes 10 to 16, guidance shall be 

provided by competent subject specialists who: 

1. have at least one year of specialised professional experience in a professional field 

relevant for the in-service training in question, and 

2. are suitable in pedagogical terms.  
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INTRODUCTION 

1.1 Background and rationale 

'DIETS' refers to the acronym for the first Network (2006-09): Dietitians Improving the 
Education and Training Standards. DIETS2 is the second network ‘Dietitians ensuring 
education, teaching and professional quality’ funded by the EACEA (2010-13). Dietitians 
come together from higher education institutes (HEIs), professional associations and others 
to improve education at all levels (JQI, 2004) and make the dietetic curricular transparent 
(European Academic and Practitioner Standards For Dietetics, EFAD 2005) and accessible 
(European Credit Transfer Scheme, see publication by DIETS2 available soon!).  The 
Network works across 31 countries in Europe and with international partners. 
(www.thematicnetworkdietetics.eu) 

The pedagogic standards have been prepared by a Work Package of DIETS2 named 
'Supporting Work based/Placement Learning'.  The development of pedagogic standards for 
practice teachers to improve the quality of the learning environment was first proposed by the 
European Federation of the Associations of Dietitians (EFAD) in its Roskilde Declaration in 
2003 (see Appendix 1).  In 2010 European Practice Placement Standards for Dietetics were 
adopted by EFAD to provide guidance and standards for the placement which all dietitians 
undertake as part of the preparation for graduating as a professional dietitian. 

 

1.2 Development 

The development of these pedagogic standards has used practice placement/work based 
learning data, the EFAD Standards for Practice Placements (EFAD, 2010) and also drew on 
best practice from other professions and agencies (Appendix 1).   

 

1.3 Consultation 

This consultation document is being sent to partners in DIETS2 (HEIs) and National Dietetic 
Associations (NDAs through EFAD) to seek views and feedback. 

 

 

 

 

1.4 Discussion 

During the development of these Standards a discussion was initiated regarding the 
definition of dietetic practice.  Many dietitians working in Europe would understand dietetic 
practice, in the context of these standards, to be preparation for the role played by dietitians 
in the workplace.  The European Federation of the Associations of Dietetics (EFAD) has 

The ultimate goal is to provide guidelines for practice placement teachers, aimed at 
the achievement of the optimum degree of quality, standards and outcomes with 
regard to practice placement learning facilitated by the teacher 
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adopted the definition by the International Confederation of Dietetic Associations (ICDA) for 
the role of dietitians which is reproduced below. 

• A dietitian is a person with a qualification in Nutrition & Dietetics recognized by 
national authority(s).  The dietitian applies the science of nutrition to the feeding and 
education of groups of people and individuals in health and disease. 
 

• The scope of dietetic practice is such that dietitians may work in a variety of settings 
and have a variety of work functions. 

 

However who should direct and control the preparation of the student of dietetics for dietetic 
practice and particularly who is the best placed to teach students about dietetics in practice 
remained a discussion point.  

The European Academic and Practitioner Standards for Dietetics provide a comprehensive 
understanding of the academic discipline of dietetics and that ‘The practical component will 
enable demonstration of knowledge, skills and attitudes of the subject and discipline of 
dietetics’ (EFAD, 2005 page 19).  Further ‘Dietetics is concerned with the nutrition of the 
individual both in health and disease at a primary level and extends through to tertiary care in 
acute specialised medical provision. Practitioners of dietetics use their interpersonal skills, 
knowledge and expertise in other arenas such as industry (especially food and 
pharmaceutical), primary research and development, education, local government, the media 
and private practice’ (ibid page 10).  Based on these acknowledged European Standards it 
could be stated that only a qualified dietetic practitioner would have the necessary academic 
and practice understanding to judge the competence of a dietetic student at the point of entry 
to the profession (EFAD, 2009) and therefore direct and manage the overall practice 
placement(s) period.  This might include a period of placement in industry or local 
government where the student would be taught/supervised by a non-dietetic specialist in that 
area.  However the role of the student would be to learn about the function of the workplace 
and consider how their dietetic knowledge and skills of nutrition are applied ‘to the feeding 
and education of groups of people and individuals in health and disease’.    

 

2.0 Definition of Terms 

Pedagogy: 

Pedagogy is the method and practice of teaching, especially as an academic subject or 
theoretical concept (Oxford English Dictionary).  Therefore pedagogy is an important subject 
with its own evidence and research base.  Many scientific journals publish papers on 
effective teaching and educational methods. 

Practice placement teacher: 

The term ‘teacher’ has been used throughout this paper to emphasise the nature of the role.  
The dietitian working with students in practice should be seen as facilitator of learning and in 
so doing bridge the theory-practice gap.  Practice placement teachers should provide a 
synthesis of ‘clinical’ (practice) and theoretical learning and act as role models demonstrating 
evidence based practice with respect to their pedagogic role (education), their theoretical and 
their practice competence.   
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The term supervisor has not been used as it is most often associated with the role of 
‘supervisor of tasks’ not a teacher or facilitator of learning (Landers, 2000).  

 

 

 

 

 

Dietetic practice:  

The professional setting where student dietitians experience nutrition and dietetics in 
various expert areas. (in collaboration with the Professional Practice Committee of EFAD)  

 

Standards:  

In general, a standard can be defined as 'a set of rules for ensuring quality. A document 
established by consensus and approved by a recognized body that provides for common and 
repeated use, rules, guidelines or characteristics for activities or their results, aimed at the 
achievement of the optimum degree of order in a given context’ (ISO/IEC Guide 2:1996, 
definition 3.2) 

 

Professional teaching standards: 

Professional teaching standards represent the teaching profession’s consensus on the 
critical aspects of the art and science of teaching (pedagogy) that characterizes 
accomplished teachers in various fields. Cast in terms of actions that teachers take to 
advance student outcomes, these standards also incorporate the essential pedagogical 
knowledge, skills, dispositions and commitments that allow teachers to practice at a high 
level. These standards rest on a fundamental philosophical foundation comprised of five core 
propositions: 

• Teachers are committed to students and their learning. 

• Teachers know the subjects they teach and have the necessary pedagogical 
knowledge. 

• Teachers are responsible for managing and monitoring student learning. 

• Teachers think systematically about their practice and learn from experience. 

• Teachers are members of learning communities.  

(National Board for Professional Teaching Standards, 1998). 

 

Dietetic placement teachers:  

Teachers of students in placement settings where they are learning about professional 
dietetic practice will be known as Dietetic Placement Teachers.  They have specialist 
knowledge and understanding in the process of education and facilitation of learning for 
students in a placement setting and have undergone a specialist education programme.   
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3.0 The proposed Pedagogic Standard for Dietetics Placement Teachers   

 

Standard 
Number 

Pedagogic Standard for Dietetics Placement Teachers   Source/ 
Reference 

The dietetic placement teacher 

1 
The dietetic placement teacher is a person with a qualification in 
Nutrition & Dietetics recognised by national  authority 

EFAD(*) 

2 
The dietetic placement teacher has a pedagogic certificate or 
equivalent formal education and training in facilitation of learning 
in practice 

standard 15 of 
EPPSD 2010(**)/ 
Gazette 
Austria(***) 

3 
The dietetic placement teacher normally has at least one year of 
dietetic professional experience in a professional field relevant to 
the practice placement teaching 

standard 15 of 
EPPSD 2010/ 
Gazette Austria 

The dietetic placement teacher as a professional 

4 
The dietetic placement teacher  applies lifelong learning regarding 
his/her discipline 

standard 15 of 
EPPSD 2010 

5 

The dietetic placement teacher provides evidence based 
pedagogic practice as a teacher by seeking evaluative feedback 
from students and the HEI at the end of the practice placement 
experience  

standard 18 of 
EPPSD 2010 

6 
The dietetic placement teacher participates in the support and 
training provided by the Awarding Institution (HEI) concerning 
practice placement teaching  

standard 14;15 
of EPPSD 
2010 

The dietetic placement teacher and their role in formal academic education 

7 

The dietetic placement teacher arranges the learning environment 
in practice to meet the academic standards and quality specified 
by the Awarding Institution (HEI) and documents this in written 
policies and procedures  

standard 5 of 
EPPSD 2010 

8 
The dietetic placement teacher knows, understands and applies 
correctly the learning outcomes specified by the HEI.  

 standard 2 of 
EPPSD 2010 

9 
The dietetic placement teacher knows, understands and applies 
correctly the evaluation system specified by the HEI  

 standard 3 of 
EPPSD 2010 

10 

The dietetic placement teacher attends planned meetings 
between the practice placement partners and the HEI/awarding 
institution, with student involvement, to improve quality and 
advance the understanding of the effectiveness of placement 
learning. 

standard 17 of 
EPPSD 2010 
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The teaching, learning and education programme 

11 

The dietetic placement teacher plans together with the student the 
programme of study for the student to meet the learning outcomes 
with the HEI 

Standard 1; 2 
of EPPSD 
2010; RCN 
2006(****); 
DIETS 2 LLL 
toolkit 
2013(*****) 

12 
The dietetic placement teacher facilitates/encourages the learning 
process of the student in terms of a planned process 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

13 
The dietetic placement teacher provides time for reflection, 
feedback and monitoring of students’ progress 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

14 
The dietetic placement teacher ensures that students have 
constructive feedback, with suggestions on how to make further 
improvements to promote progress 

RCN 2006; 
DIETS 2 LLL 
toolkit 2013 

15 

The dietetic placement teacher is willing to share their knowledge 
with the student and the HEI contact person relevant for practice 
placement teaching 

Standard 8; 17 
of EPPSD 
2010; RCN 
2006; DIETS 2 
LLL toolkit 
2013 

16 
The dietetic placement teacher establishes and makes known the 
procedures to be followed if problems occur during the practice 
placement or a complaint needs to be made 

standard 12 of 
EPPSD 2010 

The practice placement environment 

17 
The dietetic placement teacher identifies specific learning 
opportunities that are available within the practice placement to 
the student 

EUE-net 
Guidelines for 
PP of students 
(2010)(******) 

18 
The dietetic placement teacher provides a safe work environment EUE-net 

Guidelines for 
PP of students 
(2010) 

19 
The dietetic placement teacher facilitates and encourages the 
integration of the student in the team/company 

EUE-net 
guidelines for 
PP of students 
(2010) 

(*)EFAD: European Federation of the Association of Dietitians; (**)EPPSD: European practice placement standards for 
dietetics; (***)Gazette, Austria; (****)RCN: Royal College of Nursing ;(*****):DIETS 2 LLL Toolkit: Pedagogic skills of 
dietitians; (******)EUE-net guidelines: European University Enterprise Network 
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Appendix 1 Roskilde Declaration (EFAD, 2003) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At the EFAD General Meeting in September 2003 EFAD agreed priorities for the 
harmonisation of the education and practice of dietitians across Europe (Roskilde 
Declaration): 
 

1. To agree a description of the role of the Dietitian in Europe 

2. To investigate the requirement of a minimum qualification (3 yr degree) 
‘benchmarked’ 

3. To agree European Academic and Practitioner Standards for Dietetics (a 
Benchmark Statement ) 

4. To set a benchmark for teachers of dietetics 

5. To agree a common language by defining technical terms used 

6. National registration of Dietitians to protect the title 

7. Consideration be given to registration as a European Dietitian 
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Appendix 2  Reference documents 

 

1. In general: Responsibilities of the Supervisor stated by the EUE-net guidelines for 
Practice Placements of students (2010): 

- To ensure that students read the rules of how to behave inside the company; 

- To accept the role of facilitator of learning; 

- To provide a diversity of learning experience; 

- To clarify the outcomes of the placement to the student; 

- To provide a safe work environment; 

- To help the student to integrate in the environment of the department 

 

2. Specifically: Standards stated by the European practice placement standards for 
dietetics (2010): 

Practice Placement Learning Outcomes 

Standard 1 Learning outcomes must be set for the practice placement(s) and must 
demonstrate how they contribute to the overall aims for the programme, normally through 
ECTS credit rating. 

Standard 2 The learning outcomes must be clear to the practice placement teacher, student 
and academic member of staff.  

Standard 3 The learning outcomes must be assessed appropriately. 

Responsibilities for Academic Standards and Quality 

Standard 4 The Awarding Institution (HEI) is responsible for the academic standards and 
quality of all learning environments, including practice placements. 

Standard 5 The Awarding Institution (HEI) must have policies and procedures by which it is 
able to satisfy itself that i) the appropriate standards for the approval of practice placement 
are in place and ii) their ongoing quality of delivery of learning is clear.  

Standard 6 The practice placement is a partner in delivery of the curriculum & must have a 
formal agreement of the roles and responsibilities including termination of an agreement. 

Responsibilities of the Partners working together 

Standard 7 Both parties will agree on the responsibilities of each other with respect to 
achieving a quality student learning experience. 

Standard 8 Information, support and guidance materials should be available and drawn-up by 
the practice placement partners and Awarding Institutions (HEIs) in consultation. 
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Standard 9 Early warning systems of potential difficulties with the placement opportunity or 
student progress must be clearly articulated. 

Standard 10 Students will be expected to demonstrate the use of reflection and its use in 
lifelong learning whilst on practice placement; the Awarding Institution (HEI) should prepare 
the students for this process adequately. 

Standard 11 The practice placement and Awarding Institute (HEI) will make clear the role, 
responsibilities and entitlements the student may expect while on their placement.  

Standard 12 Clear procedures should be in place and known to all if problems occur during 
the practice placement or a complaint needs to be made. 

Support for the Practice Placement Partners 

Standard 13 The Awarding Institution (HEI) should provide clear guidance for the practice 
placement partner on procedures for monitoring and reporting at the end of the placement. 

Standard 14 The Awarding Institution (HEI) should provide appropriate support and training 
for the teachers and supervisors 

Staff Development for all those teaching students 

Standard 15 All staff within the Awarding Institution (HEI) or the practice placement must 
have appropriate access and be encourages to undertake staff development in order to 
maintain a high quality learning experience for students.   

Standard 16  Staff development should be monitored and regularly reviewed to ensure 
maintenance of competence 

Monitoring and evaluation of the student experience 

Standard 17 Regular planned meetings between the practice placement partners and 
awarding institution, with student involvement, should be used to improve quality and 
advance understanding of the effectiveness of placement learning. 

Standard 18  Monitoring and evaluation should be shown to bring added benefit and 
improvement to the development of the curricular, the Profession and academia.  

3. Specifically: characteristics of profession stated by EFAD 

A dietitian is a person with a qualification in Nutrition & Dietetics recognised by national 
authority. (DIETS website: European Dietetic Competences and their Performance 
Indicators, attained at the point of qualification and entry to the profession of Dietetics (2009)) 

 

4. Pedagogic skills of dietitians (LLL Toolkit pg 32: Guidelines for developing a 
teaching portfolio (Last access 10.05.2013)) stated by DIETS 2: 

Educator skills of dietitians  

The competences of dietitians in this field can be described as:  
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• Demonstrating responsibility to contribute to the education and training of patients/clients, 
students, dietitians and other health professionals  

• Demonstrating ability to prepare and present educational material through the critical 
evaluation and synthesis of relevant information to meet learning outcomes in appropriate 
settings and using effective media  

This means that a dietitian ...  

• has an extensive knowledge and critical understanding of effective educational methods 
and pedagogy to influence the behaviour of individuals and groups, as well as students and 
other professionals  

• uses educational techniques to empower patients/clients, students, professionals and other 
people to identify their potential and seek out opportunities to improve nutritional health and 
reduce inequalities  

• ensures that individuals are encouraged and supported, wherever possible, to be self-
sufficient in managing their own educational or health related needs  

• facilitates learning in practice, mentoring and coaching to promote a positive learning 
environment for students and other relevant professionals.  

• is able to perform a systematic literature review to critically appraise current evidence and 
synthesize an informed strategy, to teach best practice for a specific dietetic question  

• creates a culture of challenge and support where critical feedback is received positively and 
mistakes are regarded as learning opportunities  

• provides positive critical feedback, coaches team members to enhance their performance 
and clarify their roles and responsibilities  

• initiates, manages and demonstrates exemplary supervisory skills within dietetic practice 
and supports the development of supervision skills in others (students, colleagues and other 
professionals)  

 

5. Helping students get the best from their practice placements: A Royal College of 
Nursing toolkit stated by Royal College of Nursing (2006): 

• contribute to a supportive learning environment and quality learning outcomes for 
students; 

• be approachable, supportive and aware of how students learn best; 

• have knowledge and information of the student’s programme of study and practice 
assessment tools; 

• be willing to share their knowledge of patient care; 

• identify specific learning opportunities that are available within the placement area; 
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• ensure that the learning experience is a planned process; 

• ensure that time is identified for initial interviews with students in order to assess learning 
needs and develop a learning agreement or log; 

• identify with students their core competencies and outcomes to be achieved make time to 
observe students undertaking new skills for the first time and practising newly learnt 
skills; 

• encourage the application of enquiry-based learning and problem-solving to situations, as 
well as giving factual information; 

• build into learning opportunities the chance to experience the skills and knowledge of 
other specialist practitioners; 

• build into the daily routine adequate break times to enable students to enjoy the whole 
practice learning experience; 

• offer encouragement to students and work in partnership with the multi-disciplinary team 
in order to provide holistic care; 

• provide time for reflection, feedback and monitoring of students’ progress; 

• ensure that students have constructive feedback, with suggestions on how to make 
further improvements to promote progress; 

• seek evaluative feedback from students at the end of their practice placement 
experience; 

• be willing to take pride in sharing the student’s journey on the path to becoming a 
registered nurse or midwife. 

 

6. Minimum requirements for guidance during in-service training by Ordinance of the 
Federal Minister for Health and Women on Bachelor Courses providing Education for 
Higher Clinical-Technical Professions at Universities of Applied Sciences, Austria. 

Article 6: In practical in-service training pursuant to Annexes 10 to 16, guidance shall be 
provided by competent subject specialists who: 

1. have at least one year of specialised professional experience in a professional field 
relevant for the in-service training in question, and 

2. are suitable in pedagogical terms.  


